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PRELUDE

In the human psyche resides a spirit called Play, ready to be
invoked whenever we experience troubled feelings about self,
relationShips, Oor society. Seemingly unworthy of serious

attention, this spirit yet serves many essential functions. Its
capacity to divert us from our worries and hence refresh us in

mind and body is well recognized. But it is also indispensible

for both repair and creation, those intertwined processes cof remedy-

ing what has gone wrong and of dreaming up new ideals-which can

guide the course of furthetr development and even of human evolution.

A young child, in the felt safety of a therapeutic relationship,
re-enacts the drama of events which have been félt to be overwhelm-
ing, aSsuming now an active role which permits him illusory control
over circumstances once experienced passivély. He plays cut trau-
matic themes, risking confronting again those thcughts and feelings
and situations which have frightened him, for the "make-believe"
quality with which he can invest them diminishes the fel* danger, and
he can imagine happier endings. Depending upon his age and stage

of development, he may or may not engage the therapist directly.

. The very small child may content himself with parallel plav, using
the therapist solely as a sort cf contaziner, a part of the scene in
which his act can take place. There may then be mainlv acticn, with
little or no dialogue. The older child may want to assign roles to

the therapist, and to try out different varts for hnimsel? -- sometimes

'O

active, sometimes passive, again reciprccal, all the while maintaining



his right to judge and arbitrate the transactions. When he has
acquired language which permits him satisfying expression of his
thoughts and feelings, he may conduct the sessiéns mainly in worxds.
But speech, ever felt to be limited for communicating certain areas
of experience, is always supplemented by some gestures and actions.
Rules are established that govern permissible actions, mainly to
protect the persons and propérty of the participants, but speech
can be totally free, permitting a wide spectrum of imagined actions.
In this interlude from "real" life, the child can generate models

of the self-;—would-like—gg—gg and of the selves-I-would-like-others-

to-be, and of the relationships-I-would-like-to-experience. These

tentative ideational structures can influence his attitudes and
actions in such a way that they become plans, blueprints for that
which he then strives to realize. Although play therapy is a ludic
(£rom Latin, ludere, to play) experience -- to the extent that some
earnest parents find it difficult to understand how that which the
child enjoys and finds pleasurable can possibly remedy the problems
for which they sought his treatment -- it is also a deeply serious
process, and can transform the child's sense of self and others, and
his ability both to fit into and to mold his world. For he learns
in the course of playing when and how he may wish to be active, when
it can feel safe and agreeable to allow others to be in charge, when
and how to attempt exchange, and, ideally, he begins to construct a
view of himself in a social situation which is partly of his own

making.

Although his therapy will have an ending, he carries away with him

images of possibilities, not all immediately realizable, but themes
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which can be played again, with variations, when he can create

the necessary ambience, inner and outer. .

The adult who enters treatment rarely imagines that his experience
with the therapist will 5e one”of play. His years of accomodating
to the social roles which have been ass}gned or selected, to view-
ing things and events logically and realistically lead him to
expect that there will a proper patient-role too, and that his
problems must be tackled witﬁ'diligénce and earnestness. Play’
seems to him the domain of childhood, except, of course, for

those activities which he may permit himself as recreation,.carried
out in brief time spans all too often felt to be "stolen" from more
important pursuits. He anticipates that the therapist, like

other "doctors," will pfescribe for him, not necessarily medicines,
but "what to do" about that which is troublesome. Most adult
patients are, unlike the child, not ready at first to turn passive
into active, to dose themselves, at their own pace, with memories
of traumg;ic experiences, to use this new situation to reclaim a
lost agenthood. Others, especially males, tend to be "fixated" on
the agent role, and dread patienthood, associating it with infancy
or helplessness. But, although the play spirit may appear to be
maimed, it is never dead, and the therapist's initial efforts will
be to liberate it. He will have to enable the patient to elude
0ld roles and rules, to experience a sense of freedom in this
therapeutic situation and within himself. If the patient is to
re-order his psyche or his life he will need to risk breaking up
the 0ld ways of being and doing; only then will he find it possible

to create new arrangements which are more satisfying, even exciting.



In the special time-space set aside for therapy, the patient
has an experience rare in adulthood, that of having the full
attention of another who makes none of the usual demands upon
him, but only invites him to look into himself and‘to reflect
upon what he finds there. Encouraged to let his thoughts and
words flow freely, he finds unexpected connectiné between

experiences previously dissociated from each other, and between

former situations and this one. He discovers that =-- like the
child -- he has re-created old dramas and traumas in this current
scene, but -- unlike the child -- he has done that unconsciously,

projecting upon the therapist his deepest fears and his host
extravagant hopes. The therapist, sensitive to the nuances

and possible meanings of the patient's many actions and reactions,
responds in such a way that the patient once more gets in touch
with dreams of a better self, better relationships, of a bgtter
world, and, on the basis of those obstacles which are manifest

in this therapeutic relationship, he helps the patiént to identify
what stands in the way of moving toward actualizing those dreams.
Sometimes the impediment will be found in the self of the patient,
as in some inadegquate or distorted develdpment, both of which
limit flexibility. Again it will seem to be in the ways in

which he relates to others, such as that he needs to dominate, or
to be dependent, or fails to interact reciprocaily, or loses

sight of the full range of his potential when he makes compromises

to gain this or that limited objective.

Sometimes, when the problems seem to center around relationships,

the patient may come to request marital or family or group therapy.



He thus exposes himself to new risks, with the hope of dis-
cerning ever more precisely the locus of difficglty so that

- the processes of repair can be appropriately conducted. As

in individual therapy, the therapist attempts to provide a con-
text in which new ways of being and doing can ,be experimented
with, with minimal jeopardy. Different rules pertain than in
"real" life, although the presence of others makes the situation
closer to that encountered in the "outside" world. Participants
are invited to be more open than is their custom about themselves
and about others, while the therapist is attentive to group pro-
cesses, to the projections members make upon one another and upon
the therapist. When patients can experience the scene as safe,
they use this "in-between" time-space to depart from old rigidities,

to try out new patterns both of connecting and of distancing.

Although, at early stages in such testing out of self with another
or others, many patients express wonder that they can achieve in
the therapeutic situation experiences more satisfying and ful-
filling than they have elsewhere, they come eventually to con-
front in their daily relationships the basic risk: can I be my-
self and yet be an integral part of marriage, family, or group?
Inspired by the illusory (i.e., playful) gratification of a close-
ness that has not demanded relinquishment of wvalued aspects of
self, and equipped with awareness of what such joyful experience
requires, they are ready to infuse their own lives -- and possibly

those of others ~-- with more playfulness.



Fof most of my professional life I have wérked with children,
although I have preferfed not to limit my practice to any one

age group. I learn from adult patients What children may become,
and I learn from children about the origins of behavior and
personality in later life. From both I have learned about play
and its uses in renewal and in creation, and about the circumstances
in which play can occur in the therapeutic context. For some
thirty years I have also taught candidates for the Masters in
Social Work in a school of social work, chiefly about play therapy,
and have been impressed with the value to such learning of play-
ful attitudes in the students themselves. Part of the skill of

a teacher, as of a therapist, consists in creating an ambiance

in which such attitudes can flourish.

For the past several years it has been my privilege to be a part
of a group of professionals who, unhappy with their limited
opportunities for cn-going clinical education, have designed and
realized the Institute of Clinical Social Wcrk, an extramural
doctoral program for already licensed clinicians. It has been

a chance to exercise the play spirit in a broader realm, that

of culture creation. Claiming that freedom which is the essence
of‘play, this group set aside special times and places to meet
together, éharing complaints about the quality and quantity of
advanced education available to them, sharing and reconciling their
individual dreams of what such education should be. They créated
in their imaginations a school very different from any which had

existed, one which provided each student maximum leeway and scope
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to design his own program} whiie learning from and contributing
to the learning of others. FEach student was to be teacher as
well, responsible for self-evaluation and for supplying that
mirroring upon which the self-evaluation of others would, in
part, rely. This "androgogical" experiment has been under way.
‘now for several years, and there exists a new breed of therapist,
the Doctor of Clinical Social Work. Those who hold that title
have created the culture which has shaped them, and are involved.
in an on-going way in further perfecting their product, the

Institute for Clinical Social Work.

It is the belief of the author that this bit of culture, like

all cultures, has been génerated in play, and if it is to avoid
that rigor mortis which so often afflicts institutions, its
denizens must keep the play spirit alive. It is in the hope that
what we have learned may be useful to others concerned with clini-
cal education in the professions, and perhaps to all who are
concerned with adult education, that the present manuscript is

offered. Only those who integrate playfulness into the center

of their own beingsé}will be equipped to enable others to use —

this special way of overcoming old fixities and moving toward

desired change.

Because few people seem to have thought about play as it might
enter into psychotherapy or education with adults, and because
play itself is almost impossible of definition, I wish in the

first section of this book to share with the readeg some ideas



about relevant aspects of play. Taking as our point of departure
several of the concepts of Johan Huizinga (1938) whose classical

book, Homo Ludens, is a seminal study of the play element in

culture, we will be elaborating and extending these into the clini-
cal realm. As in all playful learning, some of what is therein
included may not seem immediately applicable, but may provide a
background against which the reader may regard the rest of the work

and may provoke further thinking about the subject.

Since there is abundant literature about play therapyv with children,
I shall not deal further with that, but will, in Section Two,
attempt an abstraction of a non-medical model of psychotherapy with
adults, a model designed to admit a maximum of play into the action.
Wishing to use play in all of its many senses, including the drama,
I will be allowing myself recourse to that language used by Kennethk

Burke (1943), a literary and drama critic, in his Grammar of Motives.

Section Three will be a brief history of clinical social work,
espeéially focused on the evolution of prerequisites for that play-
fulness which enabled the founders of the Institute to take their
leap away from traditional academia. It will include a description
6f the problems and complaints of clinicians about existing educa-
tion, so that the reéder.may later judge for himself to what extent
the new learning milieu which was created does indeed promise the
needed repair and improvement. The story of the founding of the
school will be included, as well as a description of the overall

structure of the new learning environment and the clinical principles




which guided that design, as included in the description of

Section Three.

In Section Four, as a schema for looking at the workings of play in the
Institute, I have drawn upon the work of two sociologists, Moore and
Anderson (1969) who have also thought a great deal about play and
learning. Their article, "Some Principles for the Design of Clarify-
ing Educational Environments,"”" was written with early childhood in
mind, but I have extrapolated upon their ideas, which have seemed

to me equally applicable to adult learning.

The Postlude, Beyond Play or the Play Beyond, addresses itself to the

possible playing-out of the play spirit over time, and to the issues

of how social responsibility and playfulness may be intégrated. The
Appendices include: 1) the curriculum of the Institute for Clinical
Social Work, 2) an address to participants made by the dean-to-be in
May 1977, and 3) some notes on the contributions of students and grad-
uates as evident from their participation in a recent Conference of

the Society for Clinical Social Work.



SECTION I

ON PLAY, THE ELUSIVE ILLUSION



CHAPTER ONE

'‘PLAY AS FREEDOM

Erikson (1950) was indeed right when he observed that play "in
its own playful way tries to elude definition." In my American
Heritage Dictionary Eléi in its myriad senses and meanings, as
verb intransitive and £ransitive and as noun, takes up over
three-fourths of avcolumn‘of-small print, and three-fourths

of the next column is filled with composites of the word.

Yet just as one thinks one has captured it, play escapes as

by some "cunning, daring, or artifice," which is just what

elude signifies (ex, meaning away, plus ludere, to play).

We should take our cues from this that we are going to be pursuing
someﬁhing which, in essence, is highly subjective, changeable,
ephemeral. It will not be possible to isolate it, hold it‘
constént, measure it, decree it; It can exist only under certain
conditions, inner and outer, and when either or both are altered
the play spirit can evaporate. In short, we are talking about
illusion (from in, toward plus ludere; to play). We will be able
to describe some of its qualities, and its virtues, but they will
be in evidence only when the circumstances are favorable. Thus

it will be as important to focus on the preconditions and the

context for play as on play itself.

Johan Huizinga, in his classical work, Homo Ludens: A Study of

the Play Element in Culture (1938) put forth ideas which are still
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evocative today. In our attempt to apprehend play, we might
begin by looking at its characteristics as he enumerated them
some' forty years ago, and by reexamining these from a clinical

viewpoint.

It is free; it is in fact freedom, says that author. It seems
clear that this must be a subjective sense of freedom. Although
instinct may initially drive animal or infantvto.play, the freedom
lies in the enjoyment of the actions, and in the element of felt
choice. As Piaget (1962) says, "behaviors" can be regarded as
play "as soon as they are repeated for mere assimilation," i.e.,
#purely for funcfional pleasure," and when there is "relaxation

of the effort at adaptation.” It could be difficult for an
observer to know whether a person who appeared to be playing

was in fact feeling this sense of freedom of choice. Children

may participate in games or éports but be doing so only be-

cause some adult demanded it, or because their peers bulliéd

them into it. Adults may play tennis or golf or go to the gym
because they believe it is good for their health, or because it

is the place to meet colleagues and to promote business; enjoyment
may be minimal, the seﬁse of choice slim. There can be then

invisible coercion, outer or inner, or both.

We note inner ccercion when some person, offered the utmost lee-
way and scope, is yet unable to play. I have introduced children
to my playroom, with shelves and shelves of toys and games, and

have indicated that they are "free" to select what they like and



and to do with it és they wish, yet they stand there paralyzed

and silent. .And some adults who are fully aware that they may

say anything to the therapist are often known to urge, "Ask

me questions." Or, "free" to seek their own answers, their

own solutions, they demand that the therapist tell them. Al-
though students of all ages may rebel against authoritarian
aspects of their schools or colleges, whenvthey have an opportunity
tobdesign and carry out their own educational'programs they may
experience én inability to move, a sense of helplessness which
leads them to reqguest more structure. As Fromm (1941) put it,

they seek "escape from freedom."

It would seem that freedom may be almost as difficult to define
as play itself. We should have expected that. There seem to

be varieties and dimensions of freedom, and subtle intertwinings
and blockings between the "cbjective" and "subjective." The Four
Freedoms as proposed by Roosevelt and Churchill were asserticns
that mankind should be free of malignant and pathogenic forces.

We could now observe that, as these cosmic threats are diminished,
new freedoms are claimed (Shor and Sanville, 1978), which, in a

playful spirit, can be seen as the opposite of the original four.

Freedom from want demanded that man's necessities be assured:

food, clothing, shelter, health care, and usually others that
have come to be regarded as indispensible. Yet, as we in the
Western world can attest, for many individuals who are far from

destitute, and even affluent, there is still not an inner sense

(\S]
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of enough. Clinically we see those who still carry the memories
of actual deprivation, or those for whoﬁ material possessions

symbolize an emotional security which they do not remember; To
experience freedom, thén, a person would have to trust a "good-

enough” source (Winnicott, 1965) without and within.

Freedom to want escalates after there is freedom from want.

In much of the Eastern world, and especiaily among those of
Buddhist persuasion, desire is seen as the cause of human
suffering; therefore to end suffering one must end desire.

From our viewpoint this can appear as a possibly useful
rationalization in a situation in which actions may be futile
anyway, but one which , by suppressing complaints, could
eventuate in "keeping people in their places." However, there
are indications that those nations are reaching for some of our

"supplies," especially that technology which they see as capable

of giving them sufficient material security so that they could

afford to want. In America, many of our affluent young are embracing
some of the tenets of Eastern religion, or in various ways are
renouncing a materialism which they have not found satisfying to

the soul. . Like the Buddha himself, they have had a surfeit of

what money can buy, and they wish to simplify life while they

seek for values which are sustaining. They abandon luxuries and
comforts, and risk lacking even basic necessities, as they carry

on their quest. But they know that they can trust, as a last resort,

to parents or to nation, to see that they are not doomed to eternal

privation.



14.

Freedom from fear becomes possible in a world at peace, in a

neighborhood without crime or violence, in an environment that

i§ héalthy, with good water, good air. But it requires an inner
world also at peace, a self-confidence that one has or can acquire
the resources to meet inevitable crises, and a tendency to view
others as benign since ohe has no need to project upon ﬁhem a

sense of inner badness.

Freedom to fear comes into being out a sophisticated view of the

world and one's self, an awareness that there are ever-present
dangers to any sensé of bliss, that benign illusion must be
protected. This fear élerts one to action, to prevent or to
repalr or to create. It is closely associated with a willingness
to risk, of which we shall be speaking later. Inwardly, this
freedom requires a self sufficiently secure that it is not
overwhelmed by anxiety, but rather provoked to attempt under-
standing and then appropriate aétion. We would expect persons
who feel such freedom to be emphathic with fears and anxieties in

others, and, since they can "own" their uneasiness, they would not

need to project these onto others.

Freedom to worship, to believe is facilitated when one's nation

guarantees religious and political liberty, but for a spiritual
experience there must also be a developed inner capacity for a
sense of wonder at one's own being, and awe at the existence of
all things and all beings. And for a feeling of political free-

dom there must be a conviction, based on experience, that one's



beliefs and the behaviors related to them count. Perhaps both

are promoted when the next freedom comes into being.

Freedom not to believe can exist when there is a non-authori-

tarian milieu. But an individual who would exercise :the right
to question any and all who purport to have final answers would
héve‘to be relatively autonombus, not dependent upon those who
would brain-wash him. He would have to poséess the couragé not

to know, and perhaps to endure long periods of uncertainty.

Freedom of speech can be eXercised in a coﬁntry which values
civil rights and does not punish dissenters, in a school which
encourages "sharing," or in a home in which parents do not
beiieve that children are to be seen and not heard. To speak
up requires also an inner assuredness that one has something to
say, that one can say it, and that others will listen and wvalue
the speaking. Persons who have been taught that any sort of
exhibitionism is bad are often constrained about talking even

when these conditions are met.

Freedom not to speak can be claimed in a country with something

like our First Amendment, in a school with a teacher who knows
that some students are learning quietly, in a home which permits
its members some phases of relative withdrawal, or in therapy

with a therapist who does not deal with all silences as resistance.
One who would assert this right must have the capacity to listen,

both passively and actively. This means, on the one hand, to be



comfortable with a non-active, receptive side of seif, so that
one can "take in" from the speaker, and, on the other hand, that
one has a rich storehouse of knowledge with which one actively
processes the new data before responding. One would have to

be devoid of tendencies‘toward compulsive exhibitionism, relative-
ly comfortable with one's iﬁner world, willing even to risk be-

ing thought empty.

We could, of course, suggest other freedoms, but all of them,

like those we have mentioned, would be most likely to be experienced
when circumstances both within the milieﬁ and within the individual
psyche are favorable. When a person is able to enjoy a subjective
sense of freedom it can be assuﬁed that he has had many past
experiences of finding the world safe. In fact, if he has had
enough such expefiences he may be able to risk much potential
jeopardy, or even to catapult himself into situations involving
predictable uncertainty. Conversely, a person whose social ex-
periences have left him feeling unconfirmed may not be able to
believe in or trust an environment that promises him the right to

exercise choice.

We might guess that the freedom to think could be relatively ih—

sulated from adverse environmental influences, or that one could
always claim that even in relative isolation. I remember my
feisty great—-aunt Lou who, exasperated when someone tried to
beat her down in an argument, woﬁld firmly announce, "You can

take away my say-so, but you cannot take away my think-so!l"



But she was never isolated (as so many of her advanced years

are these days); she had the opportunity for ongoing learning

and she was never in a place where she could not have conversa-
tional exchange with others. There is much evidence today that
the best of brains can atrophy without stimulation and challenge.
But there is evidence too that the world can be too much with us.
Clinically we see some persons who are forever doing, not allow-
ing theméelves time and space to develop inner life; they report
a felt emptiness, a paucity of thought and of imagination.
Their'incapacity to be alone can result in a decline in ability

to enjoy thinking as surely as can deprivation from human contact.

To play with reversals just once more, we could say that there

may be also a freedom not to think. For this to be called into

being the surround would have to feel relatively devoid of demands
and pressures, at least for certain periods. And the individual
would be one who would value being, and not only transcending,
although paradoxically transcending might be one of the conse-
quences. Those who are cultivatihg the art of meditation report
this quite regularly.

.
Any or all of these freedoms may be invoked in playing. Perhaps
thé most basic is freedom from want. Even curiosity behavior,
the exploration of the unknown occurs when a creature is relative-
ly free of the "motive of appetite,” and when there exists "indepen-
dence of the exploratory learning process from momentary require-
ments." (Lorenz, K., 1971). For young animals and children this

means that there must be parental protection from hunger and from
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danger, and then there can come into being a freedom to want,

to want to know about a wide variety of things and interrelation-

ships that do not appear immediately connected with survival.

It is through acquiring knowledge and skills that may be
irrelevant at the time that the young of the species begin to
build up that inner reservoir which will enable them in some
measure to-become their own "source." Wﬁen the adult world
provides circumstances permitting the aéquisition of information
for its own sake, with no other goal than maximum learning, there
is built up a reservoir of knowledge that can be drawn upon for
purposes not yet even imagined. This is a kind of pure research
aspect of play, which Fagan (1976) provisionally defines as "be-
havior formally resembling optimal learning by experimentation
but not servihg immediate adaptive goals such as maintenance,

survival or reproduction."

Freedom from fear becomes more complex in the human being because
his fears are not only of external dangers, but of inner con-
flicts -- impulses and wishes that collide with "thou shalt”

and "thou shalt not," largely precipitates of his experiences
with the world of persons. When he grants himself freedom to
fear, he risks not only the reactions of actual others but of
internalized others, now experienced as conscience and ideals.
Since values are the cement that hold one together, the risk can

be felt as severe, as dissolution of the very self.

- N



Since much if not most of human play involves language either
explicitly or implicitly, the freedoms connected with its use
will be closely correlated with other indices of the capacity
for play. We will be dealing with more about that later. It
is in language that we preserve beliefs of all sorts, religious,
political, cultural, personal, but also through language that

we modify those beliefs.

Among the beliefs with which we shall be concerned here is that
body of tenets which is psychoanalysis. If play is freedom, then
what can we say ofvpsychoanalySis with its principle of psychic

determinism? Charles Brenner (1955) stated in his An Elementary

Textbook of Psychoanalysis that "each psychic event is determined

by the ones that precede it . . . Mental phenomena are no more
capable of such a lack of causal connection with what preceded
them than are physical ones", and yet the result of psychoanalysis
is said to be freedom. Lawrence Kubie (1957) calls freedom from
the neurotic process "the fifth freedom . . . The greatest of

all freedoms -- the freedom to change." Clearly some profound

paradox is involved. -

Gregory Zilborg (1951) explains that we give the patient "free-

dom to act in accordance with reason" when we help him to an aware-
ness of the forces that had controlled him. "But surely," he

adds, "if determinism is a fundamental tenet of psychic life,

this freedom must be merely an iilusion [italics mine]l, a mirage .

What we are actually promising him is the feeling of freedom, a
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valuable thing, to be sure, but not 'the real thing'." However,
this vision -- of independence, of immunity from arbitrary ex-
ercise of authority; of exemption from unpleasant or onerous
conditions, -- all of which the patient may glimpse in an ideal
psychotherapy, however insubstantial such vision may be, has
the power to propel the person toward a search for the "real

thing," and, if he or she has learned enough about self and social
situation, may permit more experiences.of such illusions, which
"need not necessarily be false -- that is to say unrealizable

or in contradiction to reality . . . Thus we call a belief an
illusion when a wish-fulfillment is a prominent factor in its
motivation, and in doing so we disregard its relation to reality,

just as the illusion itself sets no store by verification"

(Freud 1929).

Robert Knight (1954) too sees psychic freedom as illusion. He
writes that "this kind of "freedom' is experienced only by
emotionally mature, well-integrated persons . . . It . . . is

a subjective experience which is itself causally determined.”

We could, I believe, doubt that psychic freedom is the exclusive
domain of the mature, but rather hypothesize that underdeveloped
persons and societies may have moments, albeit brief, of testing
such freedoms, probably in the context of felt safety for play,
and that such sampling whets the appetite for more. They become
"motivated" to discover what changes in self or social order would
permit extending the feelings of freedom, and how to make those
changes. They may then strive to be more "integrated" so that they

can afford the pleasures of dis-integration and re-integration which



21.

can accompany play.

M. Hoffman (1964) concludes that psychoanalysis can "offer a
feeling Qf freedom; whether this freedom corresponds to a 'real'
freedom of the will as an inherent element of man's true being,
it does not and cannot ever know." Perhaps final certainty is
vnot feasible or necessary. What may matter is that the person
who feels free acts in a way that the person who feels constrain-
ed cannot possibly act, and actions have a way of changing

realities, both inner and outer.

What is this "freedom" for which humanity strives? Langer (1942)
answers that it is "oppbrtunity to carry on our natural, impulsive,
intelligent life, to realize plans, express ideas in action or in
symbolic formulation, see and hear and interpret all things that
we encounter, without fear of confusion, adjust our interests

and expressions to each other . . ." "This," she says, "and not
some specific right that society may grant or deny, is the
"liberty" that goes necessarily with "life" and "pursuit of
happiness." Since "every new insight is bought with the life

of an older certainty" . . . "freedom of thought cannot be bought

without throes." We must be free éven to err, for "Error is the

'price we pay for progress" (Whitehead, quoted by Langer).

It is possible that such freedom is born of activities that are
not, in themselves, "ordinary" or "real" life? Huizinga suggests
precisely that. Play, which has an "only pretending" and "just

for fun" quality, and is "a temporary activity satisfying in 1it-



self and ending there," is intrinsically connected with the
feeling of freedom. Although beginning as interlude, it

can become an "integral part of life in general."
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CHAPTER TWO

PLAY AS INTERLUDE FROM "REAL" LIFE

The word interlude presents us with an ambiguity, for it can
be defined as "an intervening episode, feature, or period of
time" or as "a short farcical entertainment performed between
the acts of a medieval mystery or morality play." Is it
"between play" or the "play between"? Huizinga makes it
clear that he is refering to something sandwichéé in between
more ordinary or "real" pursuits; the "appetitive," related
to the "strictly biological processes of nutrition, repro-
duction, and self?preservation.“ Perhaps we should think

further about both interlude and reality, even at the risk

of further confusing the matter.

Mystery plays were developed from episodes out of Biblical
stories, their content rigidly controlled by the church; their
successors, the miracle plays, derived from the liturgy of

the saints and hence had a somewhat greater variety of subjects
and situations. As they fell into the hénds of the laity in

the 14th Century they began at least to be offered in the language
of the people rather than in Latin. The morality play, developed
about the beginning of the 15th Century, essayed moral instruction
through the device of allegorically personifying virtues and

vices in stories drawn from popular legend. The "characters"

were pure akstractions operating'without variation, representing

man behaving not as an individual but as a class. The image



of the world was a grim one, as divided into two incompatible
forces: good and evil, God and the Devil. There was a "proper"
image of reality, and facts which did not fit that image were
denounced és plots 6f Satan. It was sinful even to want to

know aboutvthem; curiosity was suppressed. The plays themselves
were minimally playful, or at least instances of play under the
aegis of those who would guide and direct the lives of others
toward "right" ways of thinking and acting, the judgment being
made according to "given" and fixed values. Although purporting
to be entertainment, the "main feature,"” dealing as it did with
Macro Morals,* clearly dealt out proVocations to anxieties and
guilts along with whatever aesthetic enjoyment could be obtained
by contemplating man as an abstraction fighting off the Seven

Deadly Sins.

It must have been to afford the audience some relief from

these sources of tension that between acts there was staged
a ludicrous (that is, done playfuliy) theatrical composition
in which broad improbabilities of plot and characterization
were used feor humorous effect. "Human kind cannot bear very
much reality" (Eliot, 1935), or at least not much of that

oppressive vision of reality. But the theatre-goers seem to

have been quite ready for the boisterous merriment evoked

*Footnote: a term for a type of morality play probably originating
in England, including such titles as: The Castle of Perseverance,
Mankind, and Mind, Will, and Understanding. -



by actors playing at being real men and women. It was safe

to be hilarious over what could not possibly be taken seriously.
Or could it not? We might guess that, while professing to be
sheer frivolity, the ridiculous incongruities of the farce
represénted that which does not easily remain repressed in

the human spirit -- individuality, and with it Ehe mischievous
inclination to upset the status quo, to turn reality on its

head when it begins to interfere too much with the pleasure’
principle. Then, as now, the forces of reaction had to delimit
the area within which play could be allowed free rein, for at
least unconsciously, its magical powers to transform must have
been sensed. Such playfulness is serious, serving to represent
and preserve certain human potentialities until the time mankind
is equipped to realize them more fully. While appearing to be
"much ado about nothing," the interlude afforded a taste of
something delicious indeed -- human creativity, with its original-
ity, unconventionality, its meanings concealed in the seemingly
inconsequential. As yet it could fit only the context of that
brief safe time and space between acts depicting more weighty
concerns, but in time it could break out and attempt to reverse

the proportionate order of things.

We could draw analogies to the patient, who, having sampled

the delights of sensual gratification, comes to feel a conflict
between the "demand by the instinct and the prohibitions by
reality," the danger that continued gratification will result
in punishment from authority, inner and outer. His solution

is an "artful" one, the use of his symbolic powers to create

a fetish, which Freud (1938) described as an "ingenious solution":
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"He replies to the conflict with two contrary reactions,

both of which are valid and effective. On the one hand . . .
he rejects reality and refuses to accept any prohibition, on
the other hand, in the same breath he recognizes the danger as
a pathological symptom and tries subsequently to divest himself
of the fear . . . the instinct is allowed to retain its satis-
faction and proper respect is shown to reality." Freud saw

the price of this solution as "a rift in the ego which néver
heals but which increases as time goes on." Thus, for the
individual as for the social order behind the medieval
theatrical production, the "price" is a split. But we might
begin to hypothesize a constructive value in such splits, for
they become the motivating power for surmounting fears, and for

creation of broader safe space.

Socially we have developed a new vision of reality since the
Middle Ages, and individually, thanks to psychoanalysis and to
that new vision which has further evoked since Freud's time,
there may be new hopes for repair. The interlude has undergone
transformation into comedy, now that there is the possibility

of mastering to some extent those old dreads and dangers, and

of achieving greater gratification (Kris 1937), and comedy can be
a major feature. Children brought up by less aggressively authori-
tarian parents are minimally likely to resort to the fetish to
reconcile their conflicts between pleasures of the flesh and
conformity to the moral order (Sperling, 1963). Instead we might

expect them to invent "transitional objects" (Winnicott, 1957)



symbolizing at once safe space, both inner and outer, which
would then permit them to reach out for new experiences, instead

of remaining fixated.

Roy Schafer (1970), in his "The Psychoanalytic Vision of Reality,"
describes the comic vision as seeking "evidence to support
unqualified hopefulness regarding man's situation in the world.

It serves to affirm that no dilemma is too great to be resolved,
no obstacle too firm to stand against effort and good intentions,
no evil so unmitigated and entrenched that it is irremediable,

no suffering so intense that it cannot be relieved, and no loss

so final that.it éannot be undone or made up for." Although
conceding that psychoanalysis shares with this view a "melioristic
orientation," he finds "something amiss" in its implicit denial
of the passage of time, and its image "of a green world revisited
or restored . . .." In a literal minded way he declares that

"no. one can rightly assert that analysis has brought about an
exact return to, and reproduction and éorrection of, infantile
life." Schafer sees the tragic and the ironic as the distinctive
features of Freudian thought: "The tragic vision, stressing deep
involvement, inescapable and costly conflict, terror, demonic
forces, waste and uncertainty, and the ironic vision, stressing
detached alertness to ambiguity and paradox and the arbitrariness
of absolutes, are related especially to thelinvestigative, con-

templative and evaluative aspects of the analytic process."

He does view psychoanalysis as including also the comic and romantic

visions, provided they are "sophisticated, controlled," and con-
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tribute to "adaptive strivings."

The tragic view with its linear concept of time, represents,
Schafer declares; "the ascendancy of objectivity in the

ego system -- what we call good reality testing and the
dominance of the reality principle." The comic vision, we
would add, like the interlude from which it was born, preserves
the dream of man and his fellow men reconciled, of a state in
which individuals might seek full expregsion without colliding
with society, total harmony. Thus the comic vision contains
the whole impulse to reparation, and without it there would be
no seekers after perfection. It contains a preéious illusion,
and each time man.samples it his appetite is whetted for more.
The "appetitive" itself gains new meaning. Schafer does not
tell us what he méans by "controlled," or who or what is to do
the controlling. The interlude was "controlled" by the acts
which preceded and followed it, hemmed in, but it managed to
gain more time and space for itself as the social scene changed,
and may indeed have been a propelling force toward that change.
The comic should be limited only by man's freedom to "regress"
to it, and that ability may, paradoxically, be increased in
proportion as he is able to attain to the tragic view. For
then the hopefulness need no longer be "unqualified," and

man may take "realistic" steps toward realizing his dreams.

We would suggest that the way in which the comic contributes to
adaptive strivings is by safekeebing the image of perfection

and perfectability, until mankind has progressed enough to be
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able to afford more time and space for what was once interlude.
In the next chapter we will be dealing more with this "pro-

gression for the sake of regression"” (Balint, 1959).

David Riesman (1950) commenting critically on Freud's "utili-

tarian and philistine attitudes toward work and play," con-
cluded that there may be certain advantages nevertheless in
making fun and play "surreptitious, even sinful," lest it

become "socially guided" or "compulsively gfegarious." There
does seem abundant evidence as we glance around the world that
authoritarian societies still do attempt to capture the arts

for their own ends. In those countries play may have to go
underground for a while, find expression only clandestinly,

in secret.times and places. But we can predict that when
transformatioﬁ come, play will have played a role. And in

the western nations people are increasingly demanding pleasurable

work, vocations instead of drudgery. Play does not easily

remain coralled.

Although Freud defined maturity as "the ability to work and

to love," omitting "to play," one gets the impression from

his writings that he himse%f integrated pleasure into his

work, that he was imaginative, creative, flexible, constantly
questioning past formulations, emending them. In short, he
enjoyed intellectual play. And his concept of the transference
as a playground may well be his ﬁost significant contribution.

He saw only three groups immune from the demands of the work-a-

day world: aristocrats, professional artists and writers, and
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monks and priests.

Today more and more people are enjoying the prerogatives once
reserved for Freud's tﬁree privileged groups. As we infofm
ourselves about the conﬁexts in which playfulness is possible,
we may "hope to reach the love in work and in play,vto'énjoy
the work.in love and in play; and, most deeply, to explore

the play in working'and in loving" (Shor and Sanville, 1978).

Our hypothesis would bée that in proportion as human beings can
creaﬁe for themselves an atmosphere of safety, that is, an
atmosphere in which can be felt minimal conflict between self-
interests and the interests of others -- in that proportion will
there be increased mutual identification, with a consequent
economy of vital energies, iessened need for repression, and
greater potential for rich interchange. Under such conditions,
the "outer" world becomes more readily assimilated by the "inner"
and more constantly renewed by benign visions projected from the

"inner."

This is the atmosphere which the therapist attempts to provide

in work with patients of all ages. And this is the péychological
environment which woula be desirable for learning the art of
psychotherapy. We might define it as a "safe playground,”

in which certain time and space considerations merge.



CHAPTER THREE

THE IDEAL PLAYGROUND: SAFE SPACE AND "ENDLESS" TIME
Huizinga says, "All play moves and has its being within a play-
ground marked off beforehand either materially or ideally."”
What we éhall_call "play space" or "safe space for play" lies some-
where in between, as Winnicott (1971) has formulated it. Playing
and cultural experienée are both "located" in the intermediate
space between individual and environment; it is neither in personal
psychic reality nor in the actual world. Its original model was the
baby's experience in the "potential space between the subjective ob-
ject and object objectively perceived, between me-extensions and

the not-me," that space beihg experienced "only in relation to a
feeling of confidence . « . confidence being the evidence of dependa-
bility that is being introjected." When a mother exercises her
"special capacity for making adaptation to the needs of her infant..."
she allows the baby "the illusion that what the infant creates really
exists." Like Huizinga, Winnicott sees play as merging into culture:
"This intermediate area of experience, unchallenged in respect of its
belonging to inner or external 'shared' reality, constitutes the great-
er part of the infant's experience and throughout life is retained in

the intense experiencing that belongs to the arts, to religion and to

imaginative living, and to creative scientific work."

Huizinga too comments on the lasting impression which the play
experience makes on the human psyche, even though such experience may

have been relatively brief. He asserts, "Play begins, and then at a
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certain moment it is over," but he adds, "Once played, it endures

as a new-found creation of the mind, a treasure to be retained by
the memory." In this we might glean the hint that there is some-
thing about playfulness that renders it’peculiarly capable of being
remembered, not susceptible to repression as is much of human ex-
perience. It‘muét then contribute powerfully to learning, including
that which takes place in the context of psychotherapy, as well as

to the sense of individual and group continuity in change.

I have often noted that small children who return to therapy after

a year or two of intermission usually begin by playing with old
remembered objects and themes. Like language for the adult, play

for them serves as integrator of past with present and with the
imagined future. It reveals history as internally present, ready

to be rediscovered, ready to be reprojected from the screen of

memory onto the external scene of the playroom, ready to be re-worked,
reshaped in the light of present developments, future prospects.

There is some sense of time as unbound, flowing in the play experience.

Such play flourishes in "free time," when one can do as one wishes,
when there are not urgent matters to which one must attend, urgent
decisions to be made. Under pressures playfulness tends to be
diminished. We could imagine that in infancy there méy be enjoyed
a sense of relatively unlimited time, but that as one moves into
childhood, play time begins to be set off by the adult world. One

is called in from engrossing activities to wash for dinner; "recess"
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at school begins and ends with the bell; at work one pushes the
time~clock. The clasli between self-interest and what others require
thus often can focus around time, and in adults we observe many
symptoms that hearken back to these conflicts. There are "claustro-
phobias" in time as well as in space: fears of having no time,
being "cooped up" by duties which preclude self-generated activities.
(0. Fenichel, 1945). And there are those who fear "broadness" in
time; they rush from one activity to another in apprehensiveness
about unscheduled hours with their leeway for a spontaneity which
must be disowned. Such persons may also try to impose their time-
table on others, and feel threatened and hostile when those others
do not comply. They are minimally capable of that play in which
time loses its negative connotations in moments of inner fulfillment

which does not feel in conflict with the outer world.

The sense of time and its limitaticns grcws sharper with age, and

with that a consciousness of the transitoriness of our own existence.
As Shor (1953) put it, we come to recognize that "the ‘'external'

human ego emerges from and rests on time-bound material body, and

the psyche must battle the biological death principle.” But in

play can be experienced once more the illusion of time as unbounded
possibility: the past as a resource rather than a burden, the pre-
sent as meaningful, rather than empty, the future as open rather than
closed. Thus man can pose eternal being against death, lasting powers
against increasing impotence, and notions of forever-together against

'till death do us part.'
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If play, like life itself, has endings in time, then we might be
cﬁrious how persons negotiate the intermissions. Enid Balint (1955)
in an article on "Distance in Space and Time" has addressed herself
to this question by comparing in this regard the two kinds of persons
described by Michael Balint. The philobat has pleasure in moving
 about in what to him are "friendly open spaces"; his thrills in the
jourhey are proportionate to his physical and mental skills, his
feelings of competence and power; these let him feel "at one with
objectless (i.e., personless) space" because he is "self-sufficient."
The ocnophil on the other hand, has pleasure in being in one place,
close to the object (i.e., person or persons), he needs; he has less
satisfaction in life beoause he takes no narcissistic delight in his‘
own achievements, and hé is eternally fearful less those upon whom

he depends will let him down. 'As Enid Bélint‘sees it, philobats

have at an early age overcome the time-~lag between one satisfaction
and another by "transferring their enjoyment and love from the satis-
factory moment itself to their ability to pass through the time between
the two satisfactions." Ocnophils, however, have never overcome

the problem of these intermissions, so they try to deny their
existence. They "get stuck in a difficulty caused by the spatial and
temporal interval between one satisfaction and another and try to
overcome the distances by clinging to and magically introjecting

their objects . . .

For our purposes it may be important to note that there can be mental
philobats and mental ocnophils too. Most of us are neither purely

the one nor purely the other, but can discern in ourselves phases of



one or the other kind of behavior. Perhaps it is something of
the ocnophilic which Comfort (1961l) is describing when he notes
that a pattern once seen brings deep satisfaction, a pleasure
which generates "strong resistance to further analysis of the way
in which the pattern was constructed. It produces a disabling
sense of enlightenment which is prdof against argument." He dis-
tinguishes "hard-centered" from "soft-centered" thinking (philo-
batic vs. ocnophilic?). The latter "states the regularity, calls
it a law,'truth; or spiritual reality, and treats these names as
if they were explanations. ﬁevertheless, while it takes hard-
centered attributes to criticize ideas, it may take soft-centered

attributes to see them." Thus he, like the present writer, sees a

role for both.

It may take‘a certain amount of élinging or hanging on to ideas so
that one becomes thoroughly acquainted with them, or internalizes
them, attaining that familiarity which makes it possible to dare
departures, forays into intellectual territories in which one is
less at home. Then one can return enriched, to re-order former
schemata by infusions with the new. In the dialectic between ocno-

philia and philobatism new forms are‘generated.




CHAPTER FOUR

PLAY AS CREATING ORDER

Huizinga sees the aesthetic factor as.animating play, which then
tends to be beautiful itself, casting a spell over us. . Play affords
us pleasure because it gives significant form to bodily movements,

to images, to sounds, to ideas. The significance lies not just in
its affording ué self-expression, but in its formulation of our
feelings and thoughts, and, even more, in its capacity to permit us
glimpses of experiences we may not otherwise have conceived possible.

In play we discover the possibility of new shapes to our very existence.

When Huizinga says that play creates order, we can agree, but when

he adds that it is order we must demur. For if indeed it "assumes
fixed form as a cultural phenomenon", then we would be hard put to
explain its role precisely in changihg culture. So once more we

are confronted with antinomy: play does create order but it also
mischievously violates or even undoes the very order it has created.
It involves both eros and thanatos. As M. Milner (1957), an artist-
psychoanalyst, writes, the artist is "creating nature, including

human nature," but is also "continually breaking up the established
familiar patterns" . . . "continually destroying nature and recreating

nature."”

Coleridge (1819), who described poets as "gods of love who tamed
the chaos,"” hypothesized two types of mental activity: fancy which

is involuntary, "a mode of memory emancipated from the order of time
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and space," and imagination which "dissolves, diffuses, dissipates,

in order to recreate." .He saw the latter as the "soﬁereign power,
expressing the growth of the whole personality", but we would hypo-
thesize that ideally a dialectical relationship pertains between
the two. Perhaps fancy is akin to what the analysts call primary
process, a regressive mode of cognitive functioning which can
liberaég the intellect from the restrictive'structure of logical
verbal thinking, as Koestler (1964) and others have suggested. It
may resemble too what Marian Milner calls “reverie" or absent-
mindedness, which reqﬁires "a mental setting, an attitude, both

in the peopie around and in oneself, a tolerance of something
which may at moments look very like madness." But a phase of such

non-pressured "regression in the service of the ego" may be, as

Ernst Kris (1953) has written, essential for the creative process.

What is true in art is also true in self-creating. ¥F. Barron (1962)
affirms, "The ability to permit self to become disorganized is gquite
crucial to the development of a high level of integration. One

must permit a certain amount of discord and disorder into‘the per-
ceptual system in order to achieve integration at a more complex
level." Clinically, we are beginning to look upon phases of acting
out or even of psychotic episodes as having transformational
potential, if we can enable patients to recognize the greater per-
fection for which théy-thereby seek. And educationally we know that
students must be willing to suffer periods of great confusion and
uncertainty if they are to integ?ate new knowledge into their former

world views. When persons are sufficiently sure of their capacity to
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re-order experience they may even enjoy the necessary degree of

dicorder.

What Michael Balint (1959) says of art and sublimation could as

well be applied to art and play: - "The fact that they belong to

the border land between the internal and the external worlds ex-
plains the queer sort of reality testing inherent in both." He

notes in this connection that a work of art, existing in the external
world as an object, belongs "really" to the subjective world;

"Yet in addition it has all the attributes of the non-aggressive
primary world, where there is as yet no difference between subject
and object, a world of harmonious mix-up, merging into the suabiect

and holding it safely."

Balint introduced a truly generative idea when he proposed the idea

of "progression for the sake of regression.” The aim of the acguisition
of consummate skill via effort and self-criticism is tc snakle one to
regress to a state in whiéh there is a denial of separatz existence --
"a simultaneous introjective identification with the partner and pro-
jective identification of the partner with oneself,” the state of

primary love. In his view, the ocnophil achieves this by magic,

"by primitive means which do ncot enable him to regress to the desired
situation, except in fantasy," while the philobat; using the skills
he has acquired for "changinc the world, in particular some of his

objects, into co-operative partners," manages his regression to
a "state of harmonious identity, not cnly in fantasy but also, to

a great extent, in reality."
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Shor (1969) in his review of Balint's work suggested that the term

primary illusion was more fitting. And Shor and Sanville (1978)

have explored further the ways in which contémporary-persons“use

new societal options in combination with psychotherapy to arrive

at matufe versions of that blissful primary state. Amoﬁg the
patiénts they_discuss,are those who have neglectéd to develop
necessary knowledge and skills to "protect" the illusion, and who,
lacking felt autonomy, often spoil their love relations therefore

by toc much dependent clinging; and there are those who spend so
much of their time and energy in achievement of prominence pro-
fessionally or‘in business, that is, in "narcissitic" gratifications,
that they cannot permit themselves the regression which the experience

of love entails.

Thus neither ocnophil nor philobat is likely to arrive at harmonious
identity with the partner "in reality." Shor and Sanville see a
striving for the illusion as basic to human motivation, but that

illusion remains in the domain of play.

The philobat and the ocnophil have quite different visions of reality.
For philobats the only concern about the "home,bi.e, the zone of
security" is whether it has the right equipment (that is, for the
male, a mother-figure, or, for the female, a "phallus"), while in

regard to the external world they are continually watching for

obstacles in the path, testing precisely the "friendly expanses,"
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while maintaining a somewhat blind confidence that they can cope
with all hazards. They may feel the need for safe objects, but
sensing a danger in closeness, they tend to deny that need, along
with the fear. Ocnophils, on the other hand, cling to "objects,"
and deny any danger within the object itself (such as that angers
and fejecting feelings could lurk there). They assume the dangers
 to be out in the world, capable of being warded off by huddling

together.

Shor and Sanville would assume that either view of reality would
constitute an obstacle to re-experiencing moments akin to the primary
illusion. They conceive of that initial state as containing both
primary narcissism and primary love, that is both a feeling of total
autonomy and a feeling of absolute merger. To reinstate "benign
chaos" an adult would have to be capable both of independent explora-
tions in the world, and of losing self inAa loving relationship.

The course of development would include phases of attention alter-
nately to one or thé other of these two.basic dimensions of human
experience, building toward an ability to oscillate flexibly between
ghem. Only thus could the seeker after richer editions of the primary
illusion integrate within self the prerequisites for both intimacy
and autonomy, thereby achieving the progression necessary for play-

ful regression. .

The person who has attained the capacity to be alone does not have to
fear the mcments of ecstacy which fusion with another can bring.
L]

And the person who can dare experiences of loss of self in merger with

a loved other will be able to give more pleasing shape to those time-



places in'which he is separate and apart. The capacity for risk-

taking will have been increased.

41.
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CHAPTER FIVE

THE RISK ELEMENT IN PLAY

Risk is probably ever present in play. As Huizinga puts it, there

is always an element of chance and uncertainty. From the clinical
standpoint we observe that the nature of the hazard may vary at
different ages and stages of life, under different circumstances, and
according to the particular challenges which the individual accepts.
The danger can be felt to emanate from within -- as from inadequacies
or from feelings that threaten to get out of control, or from with-
out -- as from the possibilities of evoking displeasure or even
hostility from others, or, more likely, from combinations of inner
and outer -- as that self esteem will suffer if one does not win the

esteem of others.

Huizinga attributes the tension to the person's wish to succeed by °
his own exertions. This source of tension escalates in proportion
as the task or feat is felt to be a measure of the very self, and
whether it is so experienced usually will depend upon the responses
of others, past and present, who have been or are important to the
player. Sometimes the wish is that one's own accomplishment should
exceed that of others, and the suspense can then stem from appre-
hensions that one could lose out in the competitioh -- or that, in
surpassing others, one could incur envy and its concomitant

destructive attitudes.

When these risks are felt to be unbearable, people can react by ceasing

to test themselves, even in a situation where play might be possible.
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.Children, with learning disabilities, for example, may give up

all effort, and may require a situation in which the possibility
of failure is almost nil if they are to try once more. And there
are those of all ages who, in spite of superior abilities, avoid
competitive encounters, both out of fear of losing and out of

fear of winning. Women have traditionally shied away from certain
forms of competition, perhaps especially in the intellectual realm,
whére their involvement could lead them into rivalry with men.
Males, viewed as less constrained in aggressiveness, might have

the advantage, and in any event, they are seen as likely to reject

a female manifestly capable of thinking abstractly.

Yet, although play is risky, it is also a means of reducing felt
risk, precisely because in play the solution to a problem, or the
success of the endeavor is not so imperative. The player who has

a sense of freedom, who has allowed himself time—out,'so to speak,
from the urgent demands of daily life, who takes aesthetic delight
from imposing a fresh order on activities, materials or ideas, but
who can equally enjoy that disorder which is prerequisite to renewing
order -- this player can experience the risk itself as pleasurable
excitement, part of the very fun of play. Bruner (1972) lists as
the first function of play that it is a means of minimizing the
consequences of one's actions so that one can learn in a less risky
situation. Particularly, is this true in a social situation where,
adhering to the rules of the game, one can test out limits in self

and in others without untoward results.

As Reynolds (1972) explains it, play is functioning in a simulative
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mode of action, that is, as a "system whose output is temporarily
uncoupled from its normal input relations to other systems." This
mode is itself paradoxical: "The system's.operations should have
their normal consequences, yet those consequences must at the same

time be rendered inconsequential." Thus buffering is possible be-

cause "both the energy expenditure and the danger to the participating

organism is less." Play fighting, for example, does not lead to

injury, nor sex play to pregnancy.

These very examples suggest, of course, that the "appetites” or
instincts may be involved in play, but we know that "id-excitements
can be traumatic when the ego is not yet able to include them, and
not yet able to contain the risks involved and the frustrations
experienced up to the point when id-satisfaction becomes a fact"
(Winnicott, 1960). Winnicott (1971) states that "if when a child
is playing, the physical excitement .0f instinctual involvement be-
comes evident, then the playing stops, or is at any rate spoiled."
In another passage he suggests a quantitative element: "The
pleasurable element in playing carries with it the implication that
the instinctual arousal is not excessive." The measure, we would
add, of "excessive" must be the player's own, but it will be in-
fluenced by the response of others, to whom the excitement is

"evident," and by his relationship with those others.

Like Huizinga, Winnicott (1971) sees play as inherently exciting
and precarious; he says that this characteristic derives "not from
instinctual arocusal but from the precariousness that belongs to the

interplay in the child's mind of that which is subjective (near-
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hallucination) and that which is objectively perceived (actual
or shared reality)." Here Winnicott takes certain license with

hallucination, using the word generally taken as perjorative, (as

indeed we have done with illusion), in a potentially favorable
sense. If we play with its Latin origins in alucinari, to wandex
in mind, we may come close to his meaning: imaginings of loose,
unbound quality, not yet firmly structured. Only when the human
world fails to respond empathically and to provide relevant and
adequate stimuli does the near-hallucination acquire a compelling
quality, become.delusion (from de, pejorative, plus ludus, play).
Much of the volatile quality which we have described for the play
spirit stems from this situation, the uncertainty whether spontaneous
expression will be received favorably by the persons around us.
When it is not so met there can be play disruption, i.e., "the
sudden and complete or diffused and slowly spreading inability to
play" (Erikson, 1950). When this happens too regularly in child-
hood, the consequence will be a handicap in the ability to use
symbols, for the basis of that capacity is "at first both the
infant's spontaneity or hallucination, and also the external object

created and ultimately cathected" (Winnicott, 1960).

But Winnicott was speaking of the child. Certainly as we grow older
the private world becomes increasingly structured and organized, and
the public world too is perceived as having more structure, more order.
We become conscious of two, usually interrelated risks in play: of
narcissitic injury if we cannct or dare not accomplish what we set

out to be, do or prove; and of being ignored, disapproved, and rejected

by persons who count to us. For we carry in mind an image of the
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"self I should be," (i.e., super-sgo) and the "self I want to

be," (i.e., ego-ideal). Both originated in relationships with
parents or the first orginal care-takers and have been and are
continually modified throughout life by other important relationships.
Thus the felt threats may be of potential disapproval or disappoint-
ment of parents, teachers, or others whom we want to please or to
satisfy, or may be of possible feelings of inadequacy or of guilt

and shame from within.

Some deeper fears may go unrecognized however. Subservience to
authority, outside or inside, can at times "feel like a threat

to one's whole existence, an attempt to separate one from the
very source of one's creative relation to the world; and that

to give in to this restraint could at times feel like the deepest

cowardice and betrayal of one's whole identity" (Milner, 1950).

Moreover, the fear of insanity itself may lie behind the fear of
seeing the world in a new and different way, and this acccunts

for the desparate way some people must cling to "reality," to their
former ideas, or to that which is consensually validated. So long
as we accept the "realities of the common sense world, the fear of
losing one's hold on the solid earth may remain unrecognized; but

as soon as one tries to use one's imagination, to see with the inner

as well as with the outer eye, then it may have to faced."
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vIn her work as an artist, she arrives at some of the hidden
meanings about negotiating space, it being related to "being a
separate body in a world of other bodies which occupy different
bits of space" and hence evoking concern "with ideas of distance
and separation and having and losing." Whether we are speaking
of blank canvas, clean sheets of paper, or empty hours, this in-

sight may apply.

The fear of the instincts themselves is not absent from adults,

and can appear in situations in which instincts do not seem mani-
festly involved. Milner reports experiencing in her painting a
difficulty with rhythm and repetition and recognizing her apprehension
at the possibility of "being lost in the blind repetitive habit life
of one's animal inheritance." But she concluded that this blind
instinctive repetitive rhythm can also be a "source of refreshment

and revewed life," and need not become dead if it is "vitalized ego

to brave the risking of that which can represent death itself, but
such risking is essential to free the capacity for this dialectic

which can nourish the creative spirit.

We have been speaking here of fears which can act as possible de-
terrents to risk taking, but we should also note that there are
peopleAWho seemingly heed no deterrents, but engage in something
like the "deep play" descriﬁed by Jeremy Bentham (1840) in his

Theory of Legislation. He defined this as "play in which the stakes

are so high that it is irrational for men to engage in it at all --

a situation in which the marginal utility of what one stands to win
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is clearly less than the marginal disutility of what one stands

to lose" (quoted in Bruner, 1972). Bruner, commenting on the
enormous increase in such play in adolescence, attributes it to

"deep and unresolved problems in the culture." Specifically, he

sees it as pointing to a "thwarted backed-up need for defining
competence, both individually and socially, to oneself and to others.”

He contrasts today with previous eras when through induction into

rituals and skills "engagement was built into the system."

In thinking of Bentham's thesis, we could, from the viewpoint of
depth psychology, affirm that "disutility of what one stands to
lose" is a view from the "outside". Patients teach us that some-
times this pain or punishment is felt as resolving of guilts, so
that once more one may be on good terms with "the source." For
example, Fenichel (1945) said, "Gambling, in its essance; is a
provocation of fate, which is forced to make its decision for or
against the individual. Luck means a promise of protection (of
narcissistic supplies) . . ." while "loss is unconsciouslv looked

upon as ingratiation for the same purpose." What appears as risk

to the observer may feel like resolution to the player.

Bentham could argue that "every man was the best judge of his own
advantage, and that it was desirable from the public point of view
that he should seek it without hindrance.” But he devised a
"Felicific calculus” for measuring happiness, and he would also
condemn deep play as irrational and in violation of the utilitarian
ideal. The writer of the Encyclopedia Britannica article on this

English philosopher-economist accuses Bentham of being simplistic
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in his psychology, ambiguous in premises -- as in his belief both
that man is completely selfish and yet that everyone ought ﬁo pro-
mote "the greatest happiness for the greatest number." Ve are
proposing herein that if each individual is enabled to do his own
"felicific calculus" he may indeed be and act simultaneously selfish

and altruistic as he learns to infuse life with more playfulness.

In the next chapter we will be looking at the rules that pertain
~in play and will observe that, in part, they are designed to create
an element of risk while, at the same time, rendering it safe to

participate by specifying the limits of permissible action.
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CHAPTER SIX

PLAY AND RULES

Huizinga tells us that "all play has its rules. They determine what
'holds' in the temporary world circumscribed by play. The rules of a
game are absolutely binding and allow no doubt.” When rules are trans-
gressed the play world collapses and 'real' life begins again. We

might well ask how it can be that submission to authoritative direc-

. tions for conduct is compatible with that feeling of freedom which

we have declared to be the first characteristic of play.

There are those who disagree that play always has rules. The Opies
(1969), for instance, write, "Play is unrestricted, games have rules.
Play may merely be the enactment of a dream, but in each game there
is a contest." Clinically we observe that over the course of psycho-
logical and social dvelopment there is a continuum from that play
which may be -- but never merely =-- the enactment of sleep images

or daydream or fancies to those games and derivative social phenomena
which are governed by quite arbitrary rules. But we would, with
Norman Corwin (forthcoming) propose that there must be a reality

even to fantasy. "Stretch the imagination too far, and it snaps back
and refuses to perform." Thus even imaginative play may be governed

by subtle rules.

Perhaps one of the first games in a child's life is that of peek-a-boo,
played between mother and child. For the game to be enjoyed the
baby must have developed some degree of object constancy (Bruner and

Sherwood, 1976), or it could not tolerate even the temporary tension
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of the mother's seeming disappearance. But once that tension is
bearable, further playing results in the capacity to bear even longer
times of mother's absence, for there comes to be a security that she
exists, although invisible, and that one will survive her leavings.
Since the baby's part in this early play is mainly a_passive one,

the mother must be sensitive to the limits of the child's ability

to endure her being out of sight; the rule governing the duration

of her disappearance is that it must be just long enough to arose
some tension so that there is joy in her reappearance; if it is too
long the child may panic, and if too short, it may cease to be fun.
Mother also assures the baby of her presence by verbalizing while the

game is going on.

Later, when the baby is a toddler, it becomes the agent, hiding from
mother, who must then reverse roles and seek him. Still later the
game evolves into that of hide-and-seek, in reciprbcal play with peers,
and eventually becomes conventionalized as children invent and ela-
borate specific rules for playing out their shared theme of loss and
restoration. This game, like many, involves the child in a pattern
of oscillation between the philobatic and the ocnophilic, for one
must depart from and return to 'home base' where one has a chance

to 'get in free' if one is clever enough and fast enough. Otherwise
one may have to be 'it' and suffer the anxiety of the seeker, tempo-
rarily alone ahd apart, uncertain where the others have gone. It

takes considerable egc development to play games of this sort well.

3
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Even the make-believe play of pre-school children is gcverned by
rules, usually rules that recognize certain social expectancies.

For example, small children playing house adhere to appropriate be-
haviors between mothers and fathers, between them and their children,
between the children of different ages and sexes, between friends

and strangers. Rules and roles are connected. The action and the
language must be right for that culture. Of course, the particular
experiences of the children will make for variations on the themes

of such pretend, and as the social scene changes there may be intro-
duced whole new themes. Thus play reflects life and is a preparation

for life within a given milieu.

Just as imaginary play contains rules, so "every game with :ules con-
tains an imaginary situation" (Vygotsky 1933). Even games of pure
luck, designed to diminish the narcissistic wound of losing, do not
always accomplish that objective, for Lady Luck's abandoning can be
experienced as deprivation by a basic source, and her favors can seem
proof of being preferred by that source. And when one wins in games
of skill one can enjoy the illusion of a ;uperiority not limited to
the sphere of the game. When one loses, one may feel quite inferior,
and only the promise of a new game in which there is another chance

to win may render it not so disastrous.

Play by the rules comes to be experienced as fun when one has ac-
quired the competence to play well. It extends the ludic from the
personal to the social, even creates a new form of desire, in that
"to observe the rules of the play structure promises much greater
pleasure fromthe game than the gratification of an immediate im-

pulse" (Vygotsky 1933). Thus play leads into the whole realm of
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morals and ethics.

Piaget (1965) outlines four successive stages in the practice cf
rules. In the first, the small infant mainly plays in a motoric

and highly individualistic way. His play is largely solitary, and
the pleasure he experiences is in exercising his muscular equipment.
But he does learn thereby about space and time and gravity, and about
the possibilities and limits of his bodily capabilities, and these
are prefaces to rules pertaining to the world and to self. The

child may engage in parallel play, employing rules flexibly to his own
personal ends. In the third stage, there is incipient cooperaticn

as social play and inter-individual relationships unfold; mutual
control develops along with reciprocity. Games with rules then pro-
liferate. In the fourth stage there is a codification of the rules,
and ritualized schemas develop. The older child comes to take pride
in his kncwledge of the rules and in his ability to play by them, and
even to systematize and teach them to others. The ritual becomes

pleasurable.

Rules then are designed to preserve a "subtle equilibrium between
assimilation to the ego -- the principle of all play -- and social
life" (Piaget 1951). Competition is kept from being hostile aggression
by collective discipline, by a code of honor and of fair play. Piaget
calls games with rules "the ludic activity of the socialized being.”

He views symbolic play and ludic symbolism as ending in childhood,
"whereas games with rules, which are unknown tc the small child,

continue up to the adult stage."
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In contrast to Piaget, most of us with a psychoanalytic bent see
principles governing interpersonal conduct being acquired much
earlier and ludic symbolism extending throughout human life.

‘
We could agree for the most part with Piaget (1965) that there is,
as the child grows older, a progressive consciousness of rules.
When he first makes their acquaintance, they are not viewed as
coercive, but as "interesting examples rather than obligatory reali-
ties." Later they are regarded as "sacred and untouchable," emanating
from adults and lasting forever." Ideally rules come to be looked
on as "law due to mutual consent," but which can be altered if you

can enlist general opinion on your side.

But we could affirm that one of the reasons for learning the rules

is to be able at times to forget them; for to maintain consciousness
of the rules can render one self-conscious in one's actions, and

that can result in not playing well. Milner (1950), from her self-
observation in the processes of learning to draw and paint, reported
reading and trying to apply knowledge from "how to" books on art.

She found that the result "was that anything done according to learnt
rules still had a counterfeit quality." Reliance on rules could be
"stultifying from the start the very thing one was seeking to achieve."
She did not therefore conclude that such learning should be abandoned,
but rather that one learned the rules and then threw them to the wind
and plunged into a "kind of action in which acting and end were not

separate." She speaks for the spontaneous order "that is essentially

the result of free activity," and in which "the impulses become them-

selves changed because they are fitted into a pattern of wider content
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and meaning through the fact of doing something." We could sum that
up by saying that to master the rules and the behaviors they entail
is one of the routes to the illusion of freedom. There is an internal

discipline behind such a feeling of spontaneity.

Sometimes our pleasure is in that supreme awareness of the rules which
enables us to perform or appreciate meaningful rituals in their ex-
quisite perfection, and again it lies in that constructive forgetting
of which Milner is speaking -- and out of which indeed new rules may
emerge. Both types of play are rendered possible when the rules have
been assimilated and are no longer experienced as alien to the self.
Thus we are interested in the source of rules and in the manner in

which they are inculcated.

Some rules are felt to emanate from authority figures, originally the
parents. When the relationship with those who taught us the princi-
ples was viewed as benign, empathic and including the provision of a
good enough "holding environment”" (Winnicott 1960), then we experience

the rules as our own. "Integration matches with holding," says
Winnicott. 1In other words, if the authority persons mainly concern
themselves with providing safe time and space for the child to develop
in his own unique way, that child is likely to become a player for
whom the rules will "hold." When the child has not experienced such.
sensitive concern with his persbnhood, but has felt rules to be co-

ercive and harsh he may become inclined either toward rule-breaking

or toward a compulsive adherence to rules which stifles creativity.
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Other rules, as we have already suggested, evolve in the play group.
There children re-enact experiences from the home scene, and from

their peers learn of other possible limits and leeways. And the play
group is likely to invent rules of its own, not only governing specific
games but applying to their interrelationship generally. How a given
child regards those rules may depend upon his sense of himself vis a
vis others in the group, whether dominated or dominating, cooperative
or competitive, respected or belittled. The more he can feel himself
to be an active contributor to the ways of the play group, the more is

he likely to regard its rules as his own.

Over time each individual who has sufficient freedom to do so develops to
some degree a code of moral and ethical rules felt to be a part of his
very self, to the extent that he is able to resist group pressures to
behave in ways not compatible with his own. Such persons can provide

a group with valuable critiques of its thinking and its ways, perhaps

not to convert them but at least to open issues -- which can make for

a new sort of play. But while he makes himself part of a given set of

persons he must subscribe to the basic values which are theirs.

Those who are unable or unwilling to learn and to adhere to the rules
of the game are considered social pariahs. As Huizinga says, the
"spoil-sport robs play of its illusion" and must be cast out, dealt
with even more harshly than is the cheat. But, of course, those

who are cast out -- and those who voluntarily seced when they feel
the rules incongruent with their private values -- often create new

games, new communities with rules of their own, but always aiming
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at a subtle equilibrium between ludic activity and the requirements

of social reciprocity.
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CHAPTER SEVEN

PLAY AND SOCIAL GROUPINGS

Huizinga notes the tendency of the play community to become permanent,
observing that the "feeling of being 'apart together' in an excep-
tional situation . . . of mutually withdrawing from the rest of the
world and rejecting its usual norms, retains its magic beyond the
duration of the individual game." We would suggest that the explana-
tion for such magic is that play promotes processes of identification,
participation, and communication which make for experiences of close-
ness, and that once these processes are predic¢table with certain others

we delight in being with them.

Playmates are usually chosen in the first place because they possess
qualities with which the child is relatively comfortable or at least
which do not feel threatening. Factors such as proximity enter in

and may mean that the friends will be of similar socio-economic or
racial background, so there may be already some commonalities. Some-
times the choice is of children who are similar in other manifest
ways, as in age, sex, degree of aggressiveness, intelligence, interests;
he likes those whom he is like and is liked by. Again,the bases for
choice remain unconscious. In any event, the child finds it possible
to feel with his playmates, and this empathy is enhanced as he comes
to know them better. Then, when inevitable differences are met, there
is a basis for mutual accomodations -- which can further stretch the

identification. And indeed persons who are not too ocnophilic come
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to enjoy almost as a form of play itself the very challenge of
extending capacities to identify with persons initially seen as
dissimilar, even strange or foreign and hard to understand. Delib-

erate imitation is the mode of such play.

The pleasure in participating with others begins with the joy of
being chosen by those who choose you. To be accepted as a person
makes it possible to risk sharing something of inner hopes and fears,
aspirations and anxieties, as these are played out through the make-
believe of childhood, through the games of older children, or through
the physical or intellectual play of adults. In conjoint partici-
pation a set of reciprocal expectations is built up, and over time

is modified through the adjudication of potential conflicts. The
play group evolves a culture of its own, a "differentness," as
Huizinga calls it. Members of the play group see themselves as doing
things in a special way, better than things are done elsewhere. They
value each other for their ability to play the games according to
these particular rules. It would take time and energy to teach out-
siders the ways. At some phases of its life, the group may not be
ready for such expenditures; again, it may welcome the challenge of

incorporating new players.

The third source of the feeling of magic is that the play group speaks
a common but idiosyncratic language, using words and phrases which

suggest much more than the literal meaning. These shared connotations
are based on the mutual experiences of the group, experiences in which

others have not shared. Thus a stranger would not be likely to feel
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'at home' for a long while. However, when members have a secure
sense of adequate sources to meet their own needs, and are confident
of their ability to create safe space for their own playful purposes,
they may wish to teach their secret laﬁguage to some selected new-

comers.

Intragroup aggression is tempered by fondness. As Erikson (1977)
tells us, games are "on the border of affiliative and antagonistic
interaction." The players learn to control both the intensity and
the aim of aggression, accomplishing this by "pretending" something
that they "really" feel. By all sorts of verbal and non-verbal signs
and signals they tell each other, "This is just play." They thus
permit members to develop and test out in a safe space theif nar-
cissistic potentialities, to gain that function pleasure which is
essential to a feeling of autonomy. Such tests may involwve com-
petition within the group, which then serves as training for that

which will be encountered outside.

The capacity to contain aggression within acceptable limits carries
over when the group engages in contest with other gréups. The spirit
of good sportsmanship and fair play pertains, so that each competing
team is trying its best to win, but all the while adhering to the rules
which have been laid down; In the play ambience a victory by the

group accrues to each member due to his identification with his side.
Erikson even says that "where man does not have enemies he must often
invent them in order to create boundaries against which he can assert

the leeway of the new man he must become."
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There is then a sense in which competitiveness can be of value to a
culture, moving individuals and groups to outdo each other and hence
to unleash fresh human potentialities. Because of the prevalence

of this belief, competitive games are prominent in our culture, and
clearly do constitute a way of indoctrinating children into our basic
values. We take competion so much for granted that it is hard to
imagine games -- or life -- otherwise. Yet there exist cultures in
which the object of games is not to win, but that the players should

tie so that there be no loser (Burridge, 1927).

We might question whether such protection against the risk of loss
might not eventuate in a t?ndency toward social stasis. And while

we in the western world often feel that things are changing too fast,
we could not wish that they come to a standstill, for we have acquired
a taste for that which is new, in the eternal hope that it will be

better.

That it is not always better, we acknowledge. Sometimes our competi-
tiveness is hitched to ends that do not enhance human life. We might
say that ends become so important in and of themselves that play ceases.
As Huizinga says, playful contest must be "largely devoid of purpose."
It is autotelic, in that "action begins and ends in itself and the
outcome does not contribute to the necessary life processes of the
group." The players enjoy the action, as may the spectators who
appreciate the rules of the game -- and the pleasure of the former may
be heightened by the latter's responsiveness. When purpose is too

earnest the contest ceases to be play. Among my child-patients it
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is only those who are relatively secure, whose self-esteem does

not depend unduly on winning, who can engage in competitive play.
The less secure either avoid contest, or manifest a compulsion to
win that destroys the sense of freedom. 1In play, winning is fun,
but does not literally mean that one is better, for then someone has
to be not-so-good. Losing can be borne only when one does not
really feel inferior by having been beaten, and if one has ever

another chance at winning oneself.

In play each game begins with a make-believe parity between contestants.
It is common when players are manifestly unevenly matched that the

more capable accepts some handicap as part of the rule structure.

Even infra-human primates practice games in which the stronger animal
does not use full strength but voluntarily limits his powers to

equalize the context (Bertrand, 1969). Perhaps we could agree with
Gross (1902) who declared that, even in animals, "deliberate, con-

scious illusion" is the "most deeply rooted and advanced element in

play."

Gross inequalities, too great to permit the illusion of parity, can
leave people feeling apart-apart, so different from one another that
there is no bridging the gap, no play devices to counteract tendencies
toward that which Erikson calls pseudospeciation. Contest can, when
not protected by the special preconditions for play, lead to hostile
aggression between contestants, or violent conflict bétween groups,

or war between nations. With insufficient safe space the jeopardy

can become intolerable: a severe narcissistic wound, being ostra-
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cized from this and all other playv groups, or even loss of life
itself. But when we can engage in playful contest, it can help us
to do what we cannot do alone: it can reassure us "of the choice
of subduing destructive forces within and fighting off inimical

ones without and thus to continue to feel like a new being capable

of utilizing new competencies in the widening present" (Erikson, 1977).

Play is the context for experiencing fresh versions of what Shor

and Sanville (1978) call the "primary illusion," the feeling of

one-ness with another but simultaneously the sense of absolute
separateness. It also promotes that comfortable oscillation between
phases of autonomy and of intimacy which those authors see as pro-
pelling us toward ever renewed and enriched adult versions of that
blissful original state. In the safety of the play situation empathy
is enhanced because the dangers of regressive identification with
each other are decreased. We can thus know each other in special
ways, without being on guard against either our own impulses or those
of others, without the necessity of drawing sharp boundaries. It

is an approach to non-verbal knowing which indeed can feel "magic."

A distillate of this togetherness can carry over into the experience
of aloneness; we can feel together even though separate because we
retain inside ourselves images of benign others, not in conflict with
our essential selves. We assimilate them; they become part of us;
and aloneness is then not synonymous with loneliness. This process

is what Winnicott (1958) calls the "establishment of an internal
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environment," a prerequisite to that "capacity to be alone" which

is so nearly synonymous with emotional maturity. The absence of

that capacity renders it impossible for persons to establish relation-
ships of reciprocity and mutuality; their felt abject need for others
leaves them in constant fear lest they be abandoned, tinges all re-

lationships with hostility.

On the other hand, those who can feel together-apart possess enhanced

capacities for new social experiences. They bring to each encounter
a sense of inner abundance and of autonomy which can permit others

' but to grow and expand, perhaps to

not only to "be themselves,'
partake in a playfulness too. For the special bonds of the play-
group are due to the feeling that one is not sacrificing cne's
individuality, but even enhancing it. If people can do this for each

other it becomes clear why, as Huizinga declares, play "raises the

individual or the collective personality to a higher power."

We could surmise that much of the failure of the mcdern family to
achieve satisfactory scolidarity is that its members, no longer so
bound by "need," have not yet learned to play together. There is a
sensed threat to autonomy in maintaining togetherness, and a sensed
threat to intimacy should the family break up. For the family to
attain to a permanence that did not feel like a life sentence, its
members would have to develop bonds akin to those of the play-group.
Indeed it may be that is precisely what those experimenting with new

life sytles may be attempting (Alexander, 1978).
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And in other social institutions too the loss of the play spirit
*leads to "ossification in legalistic, bureaucratic, and technicist
systems -- the communal counterparts to individual 'defense mecha-
nisms'." (Erikson, 1977). It is no wonder that Erikson concludes

his book Toys and Reasons, by telling us that is is "important

to study the coanions which would permit innovative playfulness
and experimental passion to survive in the social order." It is
just such study that we herein attempt: a study of the conditions
which might promote playfulness in psychotherapy and in the educa-

tion of psychotherapists.

Much of the value of play for the person or the social institution
which would avoid 'ossification' resides in its close relationship
to the human capacity to symbolize. Play is at once the art of en-
dowing individual and group experience with that form which renders
such experience meaningful, and the daring to break up o0ld patterns

which do not reflect new conditions, inner and outer.
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CHAPTER EIGHT

PLAY AND SYMBOLISM

Huizinga sees the function of play as deriving in part from its
capacity to represent, that is, to stand for something else. There

is a continuum from the imagination of the playing child to cultural
ceremonies and rituals, which have all the formal characteristics of
play. Huizinga tells us that "in acknowledging play you acknowledge
mind. . ." This takes us into the realm of meanings, of communication,
of symbolism. "Mind" is perhaps involved in different ways, depending
upon whether we are regarding gestures and movements, images, language,

or ritual.

Piaget (1958) sees symbolic play and speech as developing simulta-
neously, but does not regard the reflex and movement patterns of
early infancy as play. Yet the roots of the symbolic must surely

be sought in those movements which are associated with early patterns
of tension flow, and indeed psychoanalysis utilizes a language of
"organ modes" to describe even later ego functioning: "oral,"

"anal" and "phallic." 1In recent years Judith Kestenberg (1965) has
studied intensively the role of movement patterns in development,

and has observed that any given infant has a "congenitally preferred
rhythm of tension flow" and also a predilection for "particular modes
of flow regulation.” These, in interaction with maternal preferences,
form the basis for later ego traits. As the child matures these
rhythms of tension flow become subordinated to "efforts" and the

child gains "a freedom of chocice (italics mine), limited to be sure,
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bufnallowing for a selection of elements of flow and their attributes
in the service of a function." When he has mastered his own rhythms
he can use movement as an agency for expression and in the perform-
ing of skills; he can enjoy the "pleasure of being the cause."
Kestenberg's work suggests that throughout life the person "still
favors 'efforts' that have the greatest affinity to his originally
preferred flow patterns." These kinaesthetic roots of "body ego"
tend to remain unconscious, but important sources of pleasure and
displeasure. However, "visual and acoustic perceptions seem design-
ed to awaken consciousness and to make flow regulation subservient

to psychic representations."

Although Sibylle Escalona (1968) does not use the word "congenital"
but rather "organismic"* to describe early movement patterns, her
work too demonstrates that human beings are not passively acted

upon by either intrinsic of extrinsic factors but that they shape

and construct the very events that then change them. She has studied
babies with different activiﬁy levels and has observed the different
environmental conditions necessary to support their developmental
advance. She describes "stable patterns of experience," to which

both organismic and environmental variables contribute. Babies with

*Footnote: We seem not to have found satisfactory words for that
which is intrinsic ‘to the "selfl"
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a high activity level are less dependent on caretakers for stimula-
tion, but may be more dependent for that attention necessary to
maintain or restore equanimity. In all infants pleasure in function-
ing is enhanced when there is a low level of inner somatic stimulation,
when external sources of stimulation are abundant, when there is a
high prominence of "distance receptors” (that is vision and hearing),
and when there are frequent states of "optimal animation," as measured
by the baby himself. Hef findings tend to confirm "those develop-
mental theories that emphasize the activation of the organism as the

primary mechanism underlying and compelling developmental change."

Although motion may be the first impulse to form, we do not yet have
precise ways of connecting the meanings of movements with word equiva-
lents, and so we invoke intuition, which involves a sort of "inner |
moving with" the other. When the small child begins to speak he
supplements his words with shaping gestufes, and indeed we never
altogether cease this use of motion as auxiliary to language. We
would agree with Laban (1950) that "It is perhaps not too bold to
introduce here the idea of thinking in terms of movement as con-
trasted with thinking in words . . ." But if the body is to be,

as Laban suggested, "the instrument through which man communicates
and expresses himself, he must become capable of activating its
parts as well as the whole, able to focus and modulate behaviors.
Only then can he use body to play, in the sense of moving as he
chooses: quickly or slowly, lightly or heavily, regularly or ir-

regularly -- freely in bounded space.



LU BT &

69.

The image, says Piaget (1951) is mid-way between the sensory-motor

and the logical concept. It is "interiorized imitation," a schema
which has already been accomodated and is now used in present assimi-
lations. Symbolic play "provides the child with live, dynamic, in-
dividual language indispensable for the expression of his subjective
feelings, for which collective language alone is inadequate." We
would add that it provides this not only for the child but for
persons oé any age, and that the more abundant the "interiorized
imitations" the fuller and more meaningful will be those regressions
which Piaget calls "assimilations," that is, behaviors performed
"purely for functional pleasure." Images are transitional between
indices, which let the child recognize objects and relationships

and verbal signs which are "arbitrary." The image is a "motivated
sign" -- within the scope of individual thought, while "the pure sign

is always social."

"Imaged representation" is prevalent not only in childhood but
throughout life and is, like movement, a component of that facility
which is intuition. When the person who imagines has "progressed"
sufficieﬁﬁly to attain the skill and discipline to give to his images
a form which renders them meaningful to others, then there is set in
motion a dialectic between "motivated signs" and verbal ones, and

human language is thereby enriched.

Langer (1957) suggests that there is a "presentatiocnal symbolism"

that is not linguistic but, unlike language with its words and phrases
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successively understood and gathered into a whole by the process

of discourse, comprehended only as a whole. This presentational
symbolism is akin to what analysts regard as primary process:

lack of negation, and use of symbols without fixed meanings.
Galenson (1971) views infantile body play as symbolic in this sense.
And every sensitive clinician attends to the "body language" of the
patient, as well as to his dreams and daydreams which are replete
with images not precisely translatable, and which, for this very
reason, salvage some of the ego from complete subordination to

"reality."

Hartmann (1951) declares that "it is possible and indeed probable

that the relationship to reality is learned by way of detours . . .
The function of play is an example."” And he says of these detour
activities, "The promote a more specific and safer form of adjust-
ment by introducing a factor of growing independence from the
immediate impact of present stimuli." Thus although we have declared
that play has no utilitarian goals, its accomplishments include the
establishment of a reality sense, and also the modification of reality

through envisioning it differently.

In play therapy the child is enabled to take a "leave of absence froﬁ
reality and the super-ego" (Waelder 1932). When he can feel sufficient-
ly safe, he makes models of situations which have been traumatic, or

of that which has seemed étrange and incomprehensible, and he enacts

new solutions to his dilemmas. Such play allays anxiety because the
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child is ﬁérmitted to dose himself, so to speak, and thus not be
overwhelmed. He can transform events which he once experienced
passively into those which he controls and masters. Waelder
believed it is precisely because reality and fantasy are not clearly
distinguished by the child that there can be abreaction and anxiety
reduction. Others (Greenacre 1959) affirm that the child knows that
play is not "real reality," and sees the beneficial effect as due

to "illusory mastery." In my experience children who are most free
in their playing are most capable of discerning what is "real" and
what is imaginary, but in the moments of playing are able to risk
suspension of the reality sense and engage in a benign regression in
-which discernment is irrelevant. The small child resorts mainly to
movement and‘to images in his reparative efforts, supplementing
these instrumentalities by whatever language is at his command. The
adult patient primarily uses language, but -- as I shall try to describe
in the ﬁext section -- also engages in self-repair through abandon-

ing temporarily his rationality, and enjoying illusory experiences.

Classical psychoanalytic writers have emphasized the regressive aspects
of symbol formation. Their hypotheses about interferences with

reality testing being consequences of deprivation of. external: stimu-
lation and prohibited motility have been abundantly confirmed by re-
searches, such as those of John Lilly (1972). Clearly the tendency

of imagery to replace perception under these circumstances demonstrates
a built-in tendency to restitution. Both developmentally and thera-
peutically, this human capacity to create inner images of that which is

missing and wished-for is essential to the attaining of skills to

e vk -
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mobilize both inner and outer factors necessary to fulfillment. In-
deed, hallucinatory wish fulfillment precedes thought itself (Rapaport

1951). Thought begins when the child is able to retain and utilize

inner images which have arisen from sensorimotor experiences at different

times and under various conditions. Some of these experiences will

be his own, and others will be borrowed -- from stories read or related
to him, from television or movies, and from vicarious sharing in the
experiences of others. The more varied the images at his command the

more creative can be his thinking.

Greenacre sees the main function of play in connection with the crea-
tive imagination to be its capacity to express unconscious fantasy
and at the same time to harmonize that inner image with the external

world. She finds artists to be "notoriously playful," ever responsive
to the new, their greater access to primary process affording them a
wider variety of symbols. An original product is more likely from
play that is less bound by repetition compulsion. In her opinion the
period of creative work is often unrelated in manifest content to

the source of anxiety. There may then be no discernible abreaction,

but relief is gained through the identification of the self with and

the absorption in life on a larger collective scale.”

Neither the images generated by the playing child nor the products of
an adult artist need be cathartic, the consequence of releasing dammed
up energies. Under some circumstances -- sufficiently safe inner-
outer space -- the person may risk dropping for a time raticnality

and logic and passively permit unbidden pictures to play upon his



inner scfeen. Later the images may be mastered, summoned at will,
and then shaped for communication. Einstein (1955) described his
thought processes as consisting not so much of words as of images
which he could voluntarily reproduce and combine. He observed that
"this combinatory play seems to be the central feature in productive
thought -- before there is any connection with logical construction
in words or other kinds of signs which can be communicated to others."
It is only in the secondary stage that conventional words must be
sought, that is, "when the mentioned associative play is sufficiently
established and can be reproduced at will." Then "play with the
mentioned elements is aimed to be analogous to certain logical

connections one is searching for."

As Vygotsky (1933) wrote, "child's play is imagination in action,"

and that of the adult may be "play without action.” Or, as some

of us might prefer to put it, adult play may involve that action which
is thought itself, and which then can provide "emancipation from
physical constraints." Piaget calls symbolic play "individual truth
as opposed to collective and impersonal truth," but we are suggesting
here a possible dialectic between the two, through which both may

become more meaningful.

For that dialectic to occur, the person must master language and speech.
Vygotsky differentiates spoken language from "inner speech," which is
"egocentric," the individual thinking for himself rather than in
connection with others. Inner speech is to a large extent thinking

in pure meanings. Vygotsky says that "its true nature and place can
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be understood only after examining the next plane of verbal thought,
the one still more inward than inner speech. That plane is thought
itself, "and the transition from that to speech is not easy. We would
add that the reasons for the difficulty lie only partly in the limita-
tions of our skills with language itself. They also reside in our
apprehensions whether others will understand or will be non-accepting

of us 1f we cannot make them understand.

Both phylogenetically and ontogenetically play is involved in the
development of language, and in its renewal. Endelman (1966) believes
it improbable that language, any more than other cultural creations,
could have emerged only out of necessity, as out of the call system of
primitive hunters (Hockett and Ascher, 1964). He declares that it
must have come also out of the area of freedom whose epitome is play,
and specifically out of the tendency of human mothers and their babies
to babble and coo with each other in "prelinguistic vocal communication.
Endelman proposes that play and language are in a dialectical relaticn-
ship with each other, in a constant state of tension, language needing
to formalize, to constrain, repress and Fublimate the forces of play,
and yet needing play for constant revitalization, for breaking through
the rigidity of formalization, especially that which is involved in the

process of negation and the linkage of language to formal logic.

Langer (1942) too hypothesizes that the existence of a "lalling in-
stinct" in human primates is behind their capacity to develop speech.
She sees the existence of an "optimum period" of learning language:

"a stage of mental development in which several interests and impulses

happen to coincide: the lalling instinct, the imitative impulse, a
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natural interest in distinctive sounds, and a great sensitivity to

expressiveness of any sort." Speech is at first naming and constitutes
a way of "holding on to the object by means of its symbol." Thus it
both depends upon and promotes "object constancy." Langer observes

that "it requires a certain amount of good will and like-mindedness

to understand the speaker of a one-word sentence." We would add that
this experience of being understood, this illusion of being both apart
from and together with the mother may be just what permits the child
to emend his speech, to include context verbally, so that others too
may understand. Perhaps throughout life the presence of those with
good will and like-mindedness are necessary for the on-going promotion

of communication skills.

Language, which starts as play, merges into communication which affords
the child a new plaything. He is manifestly delighted with his new
found ability to utter meaningful sounds, to evoke responses in others.
And he gquickly learns the heuristic value of language. But as he be-
gins to master it, he also begins to scramble it up. He plays with
words and phrases, not for any ostensible purpose, but "just for the
fun of it." He makes nonsense words, reverses meanings, tries rhyming
which ignores denotations. Perhaps he has some dim awarsness of the
dangers of language, that "errcneous identifications . . . are pickiled
and preserved in words," and that he could therefore be led to "mis-

interpret the world by reason of it" (Chase 1938).
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Psychotherapists are becoming aware of the conceptual fallacies into
which their language can lead them, and of the constraints of their
theories. Some have been attempting to re-define and revise (Klein
1970), and still others are suggesting a whole new vocabulary while
retaining basic psychoanalytic concepts (Schafer 1976). 1In the
effort to be "scientific" the proposed changes and innovations are
often designed to be minimally metaphorical. Yet somehow no alter-
native theoretical framework seems to be emerging (Berger 1978).

In iight of our hypothesis that some playful regression is essential
to the breaking up of old forms and to the creation of the new, we
might guess that the reformers are perhaps straining to be too
"progressive," and that, in their ruling out of metaphor, they
eliminate a main source of linguistic development. Metaphor, says
Langer, is the law of life of language. "It is the force that makes-

it essentially relational, intellectual, forever showing up new,

abstractable forms in reality, forever laving down a deposit of old,
abstracted concepts in an increasing treasure of general words."

She affirms that "genuinely new ideas . . . usually have to break in
upon the mind through some great and bewildering metaphor" . . .

Ideas are "first adumbrated in fantastic form," but "become real
intellectual property only when discursive language rises to their
expression." Thus for the development of "bare denotative language,".
that "most excellent instrument of exact reason. . . the only general
precision instrument the human brain has ever evolved," there must

occur an oscillating spiral between progression and regression.
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Ritual, which integrates expressive acts, images and language,

has all the formal characteristics of play. It "arises without
intention, without adaptation to a conscious purpose. . . It was
never "imposed" on people . . ." (Langer). Langer does not see
ritual as prescribed for any practical purpose, not even for social
solidarity, although this may be one of its effects. 1Its "direct
motivation is the desire to symbolize great conceptions."” Rites
are "part of man's ceaseless quest for conception and orientation,"
born of the "imperious demand for security in the world's confusion:

a demahd for a world-picture that fills all experience and gives

each individual a definite orientation amid the terrifying forces

of nature and society. Objects that embody such insights, and acts
which express, preserve and reiterate them, are indeed more sponta-

neously interesting, more serious thah work."

But we would hypothesize that so long as the "driving force in human
minds is fear," as Langer declares, we could expect rituals to
harden into ritualisms. This is indeed what she describes, that the
ultimate product of the articulation of feelings in ritual is "not

a simple emotion but a complex, permanent attitude, . . . not a free
expression of emotions, but a disciplined rehearsal of "right attitudes.”
When fears are diminished, playfulness emerges, and ritual can then
approach Erikson's (1978) ideal, when he says that "there can be nc
prescription for either ritualization or ritual, for, far from being
merely repetitive or familiar in the sensé of habituation, any true
ritualization, while ontogenetically grounded, is yet pervaded with

the spontaneity of surprise; it is an unexpected renewal of a recog-
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nizable order in potential chaos." It is the "soul of creative

interplay."

Ritual at its best, uniting that which is personally relevant with
that which is communally relevant, renews for individuals at each
stage of life some of the gqualities of experience inherent in the

primary illusion (Shor and Sanville, 1978). Like play in all its

forms, ritual aims at the "imaginary, illusory realization of un-
realizable desire" (Vygotsky 1966). If the most basic "unrealizable
desire" is the restoration of the primary image of absolute autonomy

in harmony with perfect intimacy, then every effort at originality

and inventiveness aims not only at "transformation from the personal

to the collective" (Greenacre 1959) but at a non-conflictual co-
existence of the two. Since this state of affairs will inevitably

be ephemeral, the needs not immediately realizable may catapult the
person Oor persons into a spiraling dialectic of fresh imagining and

of fresh efforts toward perfecting both self and social order, provided

a safe playground is available.



79.

CHAPTER NINE

PROLOGUE

In the psychotherapeutic situation we try to provide most of the
environmental prerequisites for play. We offer a maximum of freedom
for the patient to express thoughts and feelings, wishes and dreads.

We set it up so that the interviews may be a sort of interlude from

"real" life, a special time and place set aside, the sense of secrecy
fostered by the promise of confidentiality. We do not impose order,
but ideally enable the patient to create that order which will best
serve his needs and preferences. By our accepting attitudes we attempt
to engender a feeling of safety to counterbalance the inevitable felt
risks. The most important rule for the therapist is the respect for
the individuality and autonomy of the patient, the avoidance of an
authoritarian stance and of any exploitation of the transference.

We would be non-intrusive so that the patient may enjoy moments of

being apart-together; thus he may have an opportunity to acguire the

capacity for aloneness so necessary to satisfactory togetherness.
We try to render unnecessary the patient's attempts to compete with

us; since we have no need to "win," there need be nc contest. We

wént that the patient be able to use this relationship to represent
other relationships, real and fantasied, and hence to learn about them,
and about self. So, with the patient, we create a ritual that can

further this insight, while avoiding that ritualism which can stultify

imagination and creativity.
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But clearly, from all that we observed in the last section, we must
recognize that our attention to the environment of the therapeutic
hour will not in itself determine the outcome. The crucial variable
is the experience of the patient, with its inner as well as outer
determinants. In her research with infants, Sibylle Escalona (1968)
defined "experience" or "experience patterns" as "the sensations,

the body feelings and affective states that the infant feels, and

the manner in which fluctuations in awareness are linked to perceptual
input." When it is an adult with whom we are concerned we would add
to these sensations, feelings and affects, cognitive responses. But
we would affirm with her that "the same kind of actual experience

may occur as the result of widely different combinations of environ-
mental and intrinsic factors." What she says of the young child is
true of the patient of any age, namely that the "goals and fears,

his established inclinations and aversions, and all forms of idea-
tion. . . are part and parcel of his experience." By very definition
experience and experience patterns are highly subjective and carn not
be assessed directly; it is the patient who has the data -- only some

of which may he either want to or be able to share with us.

In this section I want to talk about play as it enters into the
processes of psychotherapy. Seeking for terms which might allow

a fresh look at that drama in which patient and therapist are impro-
vising their interactions, I had to dismiss medical language as
singularly inappropriate: diagnosis (too often a label affixed by

the therapist), prescription (cazlled a "treatment plan," but "written
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at the beginning" by the therapist), and prognosis (a prrediction
based on the therapist's "knowing ahead of time" the course and
the outcome of this disease.) More promising were the "five key
terms of dramatism" offered by the literary critic, Kenneth Burke

(1945): act, scene, agent, agency, and purpose. This pentad offers

speakers a "synoptic way" to "talk about their talk about," and
éince I am not herein going to present a case report but rather to
attempt some abstraction of a type of psychotherapy intended to
maximize the play element, it seems useful to invoke terms which

are not quite those of our usual clinical lexicon.

Act, of course, refers to what is done. Burke tells us that "a

thing's essence or quiddity can become identical with its principle

of action", so we would expect to seek for the essence of psychotherapy
in the way which is peculiar to it. Actions need not always be overt;
attitudes can be thought of as incipient acts. What I do from within
as an act, you may see from without as an event or scene. But I can
consider my act in your terms, thus seeing it from without, and you

can respond to my behavior from within, that is, can vicariously
participate in my act. Particularly when we are dealing with trans-
formations, as we are in psychotherapy, act can become scene, and

scene, act.

The scene, the when and where, must constitute "a fit containe: for

the act." "Scene is to act as implicit is to explicit," and for our
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consideration, as in much of drama, we can inélude in scene "the
relationships prevailing among the various dramatis personae.™
Therapist and patient thus constitute the "environment" of one
another, and the acts of each will be part of the context that

motivates subsequent acts.

The agent, the who, is the one that acts. Psychotherapy is one
of those "idealistic philoscphies” that "starts and ends in the
featuring of properties belonging to the term, agent." Its practi-

tioners speak in terms of the "ego," the "self," the "super-ego,"

"consciousness," "will," and the like. An ideal which is the product
of an agent "may serve as standard, guide, incentive -~ hence may
lead to new real conditions." It is part of the ideal of clinical

social work that the patieht may, equipped with knowledge of self

as agent and of situation as a scene, exercise creativity in solving
his own life problems.

Agency, the how, refers to the instrumentalities used. All of modern
scien&e is "par excellence an accumulation of new agencies (means,
instruments, methods )" and that is true of the science-art which

is psychotherapy. On the symbolic level, we recognize that persons
can be used as instrumentalities in carrying out the primary intentions
of others. The infant "formatively experiences a realm of personal
utility in the perscn of the mother," and the patient can experience
a realm of personal utility in the therapist, if the therapist can

develop the skills to enable him to do that. The theories which we
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attempt to discover and evolve can reveal "only .such reality as is
capable of being revealed by this particular kind of terminology”.
Language itself is one of our main tools, but supplemented by the

non-verbal, by empathy and intuition.

Purpose, the why, has to do with intentions. "Implicit in the
concepts of act and agent there is the concpet of purpose. It is
likewise implicit in agency, since tools and methods are for a
purpose.” Clinically we think of purpose in terms of needs, wishes
and motivational patterns, conscious and unconscious, the overall
intent of which are always repair and re-creation, moving toward
greater "happiness," which, says Burke, is "a realistic synonym for

purpose."

One of the specific purposes of psychotherapy is to enable the patient
to be aware of his own purposes, and to acquire the "tools and methods”

to move toward them.

As Burke forewarns us, we shall not, by using these terms, avoid
ambiguity, but rather will observe where ambiguities arise and will
exploit those areas to achieve transformations. "Distincticns," he
tells us, "arise out of a great central moltenness, where all is
merged." If substances are to be remade they must return to "this
alchemic center" to enter into new combinations, to emerge with differ-
ent distinctions. Although this grammarian's language is different
from clinical usage, he would seem to be speaking for the inevitability

that phases of "progression" will be followed by phases of "regression,”
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for only thus can structures be undone and re-formed. And then,
in turn, these new structures will be dissolved to give way to
still others. Without this flexibility there could be no psycho-

therapy, no education, and no culture creating.

As we apply these five terms tc psychotherapy, the margins of
overlap will be quickly apparent. The words are, as Burke says,

both deceptively simple and impossibly complex.

The play which we are to witness is not an actual one, but a psycho-
dynamic model, and not all therapists would agree that the parts
should be played in this way. It is based on a belief that play is

the ideal means for overcoming old fixities.
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CHAPTER TEN

ACT ONE

The curti@n is going to rise on an act in which it would appear

that the patient is intent on re-playing old themes. In fact, his
seeming compulsion to repeat familiar patterns of seeing, thinking
and doing could make for dull drama were it not for the transforma-
tions to occur in the interactions with the therapist. The plot

has to do with how patient and therapist play out together the
patient's tendency to cast the therapist in agent roles inappropriate
to the purpose of their meetings, and how the therapist therefore
uses his skills, his agencies, to create a scene in which the trans-
ference can be admitted "as a playground in which it is allowed to
expand in almost complete freedom," thus serving as "an intermediate-
region between illness and real life through)which the transition
from the one to the other is made" (Freud, 1914). The new situation
which will arise will be both "artificial" and a "piece of real

experience,” as is all play.

The playbill will announce the time and place, the external scene,
and we will be able to guess at some of the action from that. It
is 1578, a period of rapid change, consequently of emphasis in the
culture on transcendence, immanence being played down. There are
new roles to be rapidly learned, even fundamental ones such as how
one is to act as ﬁan or as woman. Men formerly had a wider arena
for actualization, while women preserved potentiality; there are
radical shifts in those arenas, with drastic effects on the family,

once the basic agency for socialization. Thus there are new
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opportunities for experimentation, but also newly experienced dangers

and uncertainties.

The scene ig hard-pressed clinics and agencies is not likely to be
one permitting maximum freedom of interaction between our characters,
for there are the almost inevitable trends toward conformity, toward
the imposition of procedures not intrinsic to good treatment, even
inimical to it. Therefore we shall have the place for the meeting
be the office of a private practitioner, at home . in his own
surroundings, autonomous, able to negotiate independently with the
patieﬂt in terms of their working and playing together, of the

rules of the game in which they will engage.

The patient, having arranged the appointment, enters the office
for the first time, noting both consciously and unconsciously its
aﬁmosphere: furnishings, decor, seating or reclining arrangements,
lighting, temperature -- and its occupant, the therapist: sex, age,
appearance, manner, voice, and whatever other qualities feel re-
levant just then. To some extent the patient has surmounted his
inevitable apprehensions but obviouély still has a sense of risk
as he contemplates talking about self with this stranger. His
initial actions, both bodily postures and verbalizations, reveal

this. 1If the degree of anxiety is high, he may immediately reach

1. As Balint (1959) says, "the zone of security is always called
either "home" or "house," which points to its being a symbol for
the safe mother.
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out for some structure, as by requesting of the therapist what the
latter wishes to know é;jwhat he wants the patieﬁt to do; if he

is less fearful or perhaps more experienced in these matters he

may launch into telling the story in his own way, and deciare what

it is that he wants of therapy. It is already evident that we cannot

talk much further about the act without talking about the players

and their motivations.

This patient, although he may not yet know it, is to be the main
agent, the star, if you will, in this play. In some sense his
complaint is fixity: something is not right and he has been unable
to change it. He has lost his sense of spontaneity and freedom;

hence he has problems in reciprociﬁy with others. He may see the
world most subjectively, be "out of touch with the facts of life,"

or he may be most reality-oriented, ill connected with the subjective,
"estranged from the dream! (Winnicott, 1971). But he has an implicit
hope for a new quality of being and of relating; he has a "reparative
intent" (Shor and Sanville, 1978). He comes with both hopes and

fears that he wiliiremolded and re-formed by the therapist and therapy.
He presents his complaints urgently, and, implicitly or explicitly,

invites the therapist to offer a solution.

Although attending carefully to the patient's complaint, both ini-
tially and throughout treatment, the therapist is also aware that
intense purpose can be self-defeating, that urgent goal-directedness

can preclude one's seeing and using untapped resources within and



88.

alternative pathways without. Shel believes witﬁ Winnicott (1971),
"Psychotherapy has to do with two people playing together. The
corollary of this is that where playing is not possible, then the
work done by the therapist is directed toward bringing the patient
from é state of not being able to play into a state of being able
to play." This holds true whether the playing is largely to be
with action and toys by children, or with language and reflection

by adults.

And so, in response to the patient, the therapist sets about to

to create a proper scene in which some playfulness can occur, a
safe outer~-inner space, a playground in which the patient will not
be so earnest, but will relax and be able to communicate with him-
self and the thefapist. She knows that such space will be created
and changed by the acts that take place in it, so she assumes re-
sponsibility for playing her part in a non-authoritarian way. This
means, of course, that the therapist, to whom the patient would,
consciously or unconsciously, assign the role of agent is intent

on not playing that part; rather she covets the role of agency, for
she wants the patient to use her for his own objectives. But to
bring that about she has first to play agent and bring to bear all
the agencies in her professional repertoire to enable the patient to
deal with this relationship unconventionally, to convert what feels

too real into partial make-believe.

1. I shall arbitrarily use the feminine pronoun when referring to
. this therapist.
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She begins with a sort of creative curiosity. She does noﬁ-give the
patient a form to f£fill out with guestions which would immediately
reveal what the therapist thought important; nor does she take a
"social history," which again would direct the patient's offerings
along pre-set channels. Instead the patient is invited to share what
he has thought or has done about the problems which beset him, and

about himself generally.

Now there occurs a play within the play as the patient's story unfolds.
.The act of the therapist then becomes that of listening, of being
audience to the pdtient's relating whatever it is that he feels in-
clined to tell at this point. This listening is at first somewhat
passive, the therapist lending herself to the productions of the
patient in much the same manner as playgoers approach the theatre,
with a willingness to suspend disbélief, to maintain an openness to
the plot and the actions of the players. In her attentive listen-
ings, she communicates via body posture, facial expressions, and nod
that she finds interesting and important what she is hearing. And
the patient, like all actors playing to an appreciative audience,
finds himself also feeling that what he has to say (his act) is
interesting and worthwhile, and that he is less afraid than he had
anticipated. The act of the therapist is thus, the scene for the
patient, the container for Fhe patient's act. She does not need to
intervene, but in her mind-ggiggg an oscillation between this passive
listening and a more active sort, one in which she may at times be
suspending belief while using tocols of her own to procesé the data

that she is absorbing.
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The therapist is bringing to bear an agency called empathy, a
special source of knowing which is lacking in matters of the

physical world.

Its use depends upbn a comfort with some regressive aspects of self,
for it is based on the capacity for identification, a sense of one-
ness with the other, of identicality, which can be frightening if

one is not sure of capacity to return toc one's own psychic skin.

So also a flexibility is required, the ability to disengage, to be-
come one's self once more, to gain perspective. In these imagina-

tive dippings into the being and plight of the other, the therapist
may well meet with something of herself, for there are universals

in the human condition. Therefore she knows empathy to be fallible

as well as valuable, requiring to be checked by recourse to "objecti&e“
knowledge, in this case the patient's reported subjectivity. Parti-
cularly does she alert herself to this when there are many commornalities
in the history of the patient and of herself, similar ethnic, racial,
sexual identities, or similar events and traumas, for she is aware

that "overidentification" can distort perception. The same events

do not predicate the same experiences in different individuals.

The patient may well request some feedback from the therapist, and
in the early stages of therapy this act is likely to be confined
to reflecting back, "mirroring" what the patient has been saying,
or the feeling that has been evidence, perhaps the hopes and fears
that have been expressed. What is important is that the patient

sense that the therapist wants to understand, not that he already
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does. The therapist, not needing to be omnipotent or omniscient

or even particularly clever, rarely interprets in those first hours.
She is developing some hunches, but she is not yet sure of their
reliability and validity. Most important, however, is that she is
aware that premature interpfetations can be experienced as indoctri-
nation and can produce a compliance in the patient, both antithetical

to the play spirit.

The skilled therapist usually will have ways of knowing, seemingly
without the use of rational processes, via that which we call in-
tuition. This capacity for accurate guessing is born of a kind of
acting-with the patient in imagination combined with the theories

with which the therapist operates. These latter are not the enemies
of intuition, as they have been sometimes accused of being, but
actually sharpen intuitive skills when they are well mastered theories,
constantly tested, flexibly used. Good theories, combined with em-
pathy and self-awareness, enable the experienced clinician to sense
that which is not immediately evident, to £ill out the picture from

a few relevant details. Intuition is thus a way of seeing holistically,
a right hemisphere function, but, like empathy, subject to error,

so that its data must be processed also by the analytical left side

of the brain. Thus our model therapist is initially reticent about
her intuitive hunches, wanting to be neither presumptive nor pre-

mature.

She uses that agency called theory as a provisional convenience,

always imperfect, necessary and, like her other tools, not totally
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trustworthy. She does not regard it as a religion, an embodiment of
absolute truths; unlike the orthodox ones this therapist does not
condemn as heretics those who would differ. She is aware. that with-
out theory she would be blind and senseless; it enables her to see
and to organize that which she sees. But she knows too that it can
limit her perceptions, that there is a tendency to see what one looks
for, and to fit the facts into existing schema. The therapist strives
therefore to endure the tension between the abstract and the concrete,
to play with her theory without being dominated by it, and to play
from time to time with erasing accustomed formulations, attending to
original data: that which the patient says and does about what he

thinks and feels.

Although theory acts as a guide, the psychodynamic therapist does

not have any systematic procedures by which to accomplish the task:

she has no techniques like those of the physical scientist. Unlike

the pragmatic therapist she may even eschew techniques that "work,"
choosing less efficient means because they are more in keeping with

a core conviction: the belief in the individual's capacity for self-
initiated change. To release that capacity is her purpose, to restore
to the patient the self-determination which the patient sometimes seems
inclined to relinquish. To that end she uses skill in establishing

and maintaining for a time a special kind and quality of relationship,

one aimed at its own ultimate dissolution.

This therapist does not need the patient, either financially or emo-

tionally. She feels good in her own center, abundant, autonomous,
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and capable of satisfying exchange with signifiéant others. She has
suffered problems of her own, and -- as part of her efforts at sclu-
tion -- she has in the past played the role of patient. Ideally,
having lived through a creative experience in her own therapy renders
her now more likely to recognize and respect the imaginative powers of
the patient, less likely to impose. She has claimed her own inner
resources, and her capacities to visualize and to choose between alter-
native pathways. She has made her peace with the once-painful reali-
zation that human problems have no set answer. She affirms the capa-
city of the individual to move toward more gratifying solutions, al-
though the course of that movement may not be ever upward and onward,
but entail recurrent regressions. She has learned to endure, or even
to enjoy, periods of relative chaos in her life, for she has discovered
that a too-soon structuring can foreclose on exciting potentialities;
she has progressed enough to be able to afford regression. She has

a high degree of self-awareness, knows the routes by which she has
traveled to reach her present place: the alternating of phases of
involvement in relationships with phases of withdrawal for self-
development. She values both as they have contributed to her unfold-
ing, to her reaching for experiences in which there are no felt con-
flicts between togetherness and selfishness, in other words, for

experiences of benign regression in which playfulness predominates.

This actcr, the therapist, is aware that she plays a role, that the
inequality of the relationship between her and the patient is, in many

respects, a fictional inequality. Her actual superiority lies largely

in her awareness that this is a kind of play, and in the training,



94.

education, therapy, practice, and habitual introspection that have pre-
pared her to play her part: that of enabling the patient to engage
with her in a kind of imaginative play together, half-way between
fantasy and reality, so that this patient may elude old fixities,

and move toward an equality which will also be, in part, fictional.

The patient too comes equipped with agencies of hié own, some very

like those of the therapist. He too is capable of empathy, and in-

deed on his capacity to feel with the therapist's non-judgmental
reactions will depend the creation of that safe scene which both

want, albeit with different degrees of consciousness. He too potentially
has at his disposal intuition, ways of feeling and knowihg what is

not apparent. And behind his hunches too there are "theories," for

he also has organized the knowledge which experience has taught him;
he approaches this encounter with a system of assumptions by which he
analyzes, explains, and predicts. While the therapist is keenly aware
of the errors into which her empathy, intuition and theory can lead
her, the patient is much less aware, even that he uses such tools,

let alone of their fallibility. To move more fully into the agent
role both here and in his own life, he will need to develop and culti-
vate consciousness of self without which he will lack the freedom

both to believe and not to believe that which these instruments of
appraisal reveal to him. Since the insight which is required is not

only cognitive but emotional, the experience for which he reaches

will contain these two ingredients.
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Assuming that the patient in our play is not so "out of touch with
reality" that he is unable to fee;_the therapist's interest, and that
he has therefore been able to experience the latter's attentiveness
and tentative feedback as positive, he decides to try a period of
treatment. The two of them discuss the arrangements. The patient
commonly attempts to defer to the therapist on the question of how
often interviews should be scheduled. But, even in this matter,

the therapist declines the authority role, exploring the patient's
own inclinations and preferences. She indicates her flexibility
about time; the frequency can be increased or diminished as they
experiment with the usefulness of different pacings at different
phases. She thus indicates a confidence in the patient's capacity

to measure the how much and the when of their work together, and by
implication, his measure of the value of times of retreating to work
by himself. It is implicit too that they will discuss these shifts
in schedule as one of their many ways of understanding and of further-

ing insight.

The matter of whether the patient will sit or lie on the couch is
left to him. He is free to experiment with either position, in
different hours, or within the same hour, to discover for himself the
advantages of one or the other as each might suit his shifting pur-

poses.

The therapist shares considerations as to cancellations, usually
specifying the number of hours of advance notice she requires if

an appointment is not to be billed. She indicates a willingness
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to change the hour of their meeting whenever her schedule permits

if something makes such change necessary for the patient. She agrees
to let t